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through things you know what were their experiences as because there are people

who have similar experiences than me.

By connecting with other professionals who “look like me” at conferences,
Marisol and Alicia found a place of support and validation. These experiences helped
them persist in the program by refueling their commitment to the doctoral degree and
reminding them that they are not alone in the process. Jose, Raquel, and Carina also
shared how they felt connected to other professionals in the field who shared humanistic
values.

To counter feelings of inadequacy and not belonging, the participants found that
connecting with others who share similar experiences was helpful, as was self-reliance.
Carina shared, “just having to rely on just myself and find outside resources and maybe
getting a little bit creative and working a little bit harder.” Miguel expressed how he had
to tell himself, “I’m good at what I do I have to remember that.” As a Latino doctoral
student in a predominantly White American counseling program, the participants often
had marginalizing experiences that made them feel inadequate. As a result, the
participants relied on self, outside resources, and positive self-talk to overcome these
feelings of inadequacy imposed on them by the predominantly White American doctoral
program.

Carina also described this “lesson” that she learned following a silent retreat that
she attended to help her cope with marginalizing experiences and persist in the program:

the important lesson that I got from the silence retreat was that there’s a lot of lies

in our heads that we become slaves of and we tend to follow them and it was
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especially my first year and a lot of those fears of mine, inadequacies and

insecurities were just big lies, big lies that | decided to leave and | was being a

slave of them....[and] I was feeling a release and freedom to...now I could get

those little lies and those little voices that come and talk to me and it’s nice to say

you know what this is a lie why am | going to be as this I’'m not going to be a

slave of that and | just move on to another thought...

This strategy of not listening to her internalized racism that told her that she was
inadequate and her professional accomplishments helped her build her confidence.
Internalized racism occurs when the individual internally believes the racist stereotypes,
values, and ideologies that the White dominant society holds about one’s race and/or
ethnicity (Pyke, 2010). Having these internal beliefs can cause a person to feel self-
doubt, disgust, and disrespect for one’s racial and/or ethnic group, and of oneself (Pyke,
2010). As Carina described about her increase in confidence:

...s0 it’s nice not to think so much and I also think my confidence has been... of

course it’s just because every little spat every little challenge I have been able to

overcome it even when the mountain seems so high up and I’m gonna make it so
somehow | finished the manuscript, somehow I got published, somehow | passed
this class...

Carina’s experience of overcoming a sense of inadequacy, along with the other
participants’ counterstories about making connections in academia, served as testimony
to their complicated professional identity development experiences. Their experiences

involved navigating White spaces that tended to marginalize and invalidate them. In
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addition to meeting the doctoral requirements of the counseling program and developing
a professional identity, the participants also had to navigate oppressive situations in their
doctoral experiences. For them, their professional identity development involved more
than moving from external validation to internal confidence and actively engaging in self-
management strategies (Carlson et al., 2006; Dollarhide et al., 2013). It also meant
building internal confidence and taking personal responsibility for participating in
professional tasks as a marginalized and invalidated Latino doctoral student in a
predominantly White American setting.

The utilization of support systems to create safety zones helped them cope with
such experiences. The strength that they garnered from their cultural capital from
familismo and personalismo, for example, also contributed to their persistence. Because
the participants had to persist in academia by harnessing cultural capital and utilizing
support systems, they found themselves in a complicated engagement. This complicated
engagement describes the participants’ experiences of developing a professional identity
within a predominantly White American profession.

Complicated engagement: “A dance.” Complicated engagement refers to the
participants’ experience of contradiction within their professional identity. Contradiction
pervaded their experiences and resulted in a complex process. For example, they were
valued and devalued, heard and silenced, validated and attacked, integrated and
disconnected. They battled the imposter syndrome, self-doubt, and a disconnection with
the profession’s values and beliefs. While at the same time, they felt confidence, had

resolve to persist, and felt connection with others in the field.
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“To be able to hold these things” (Mary) and “sit in that discomfort” (Raquel)
helped the participants navigate these contradictions within the White world of
counseling. As counseling programs are most often housed in predominantly White
American institutions, they can be considered, “White spaces” (Miguel). Negotiating this
White space meant navigating a professional identity developmental process that was
“conditioned by” the dominant system. “My entire professional identity formation has
had to evolve conditioned by the White spaces that I'm in” (Miguel). Mary likened the
navigation of this White space as “a dance between growing as a person, growing as a
doc student and also growing in understanding yourself as someone in this context.”

This “dance” described the complicated engagement that the participants had with
their professional identity development within a predominantly White American context.
The complicated engagement evolved as a response to the contradictions and led the
participants to have a cautious involvement in the process. As Jose described about his
engagement of, “constantly navigating and juggling” and Miguel said, “[there has] been a
lot of push and pulls.” Jose and Miguel were referring to the juggling and management
of multiple roles and responsibilities that are often complicated by racialized situations.
For example, Miguel experienced the push and pulls related to being a critical scholar-of-
color advocating for social justice and the power of the White American system to push
back to maintain the status quo. Due to the complexity of their professional identity
development process that was complicated by navigating the White space of counseling
programs, the participants’ experiences differed in various ways from their White

American counterparts.
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Alicia noted that her experience was different from others, “I didn’t see other
colleagues kind of struggle with those pieces (of being assertive in the classroom).” Due
to personalismo and the need to maintain interpersonal harmony, Aryanna often found it
hard to be assertive in the classroom. She also experienced being silenced in the
classroom because she belonged to a marginalized ethnic group that is sometimes
perceived as lacking academic competence. Aryanna said, “I am different [based on
ethnicity] and my journey does look different.” Based on being one of the few,
Aryanna’s doctoral journey “does look different”. The three aspects of this second sub-
theme of complicated engagement captured the ways in which the participants’
experiences were different from their White American counterparts. Figure 3 shows
these categories, which are: (1) holding the fear, (2) making sacrifices, and (3) playing it

safe.

Complicated Engagement

( Holding the Fear )
( Making Sacrifices )
( Playing it Safe )

Figure. 3: Complicated Engagement Subthemes
Holding the fear. Holding the fear refers to the participants’ experience of facing

tension while navigating professional identity development in the predominantly White
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American counseling profession. This tension arose from differences in personal and
professional value systems. For example, Mary spoke about how her view of leadership
came into conflict with the profession’s viewpoint. In the midst of experiencing such
tension and value conflict, the participants held the fear associated with being in
disagreement with the profession that they are engaged in as doctoral students. In other
words, the participants felt a love-hate relationship with the profession. On the one hand,
the participants loved their profession and on the other, they disliked the manifestations
of power and privilege that occurred throughout their experiences. Mary recounted about
her professional identity developmental process:

So my process is because it’s uncomfortable and scary... is about holding that

fear and holding that tension and saying okay maybe you don’t know it all so

maybe they do things, do you want to be part of it yes or no.

In this excerpt, Mary shared her feelings of discomfort and fear involved in her
professional identity development. The fear was associated with recognizing the
differences in how “they [the profession as a whole] do things” and how she believes
leadership and service should proceed. Her beliefs were informed by her cultural identity
as a Latina and an immigrant to this country. She further described that she had to hold
that fear and tension to remain engaged in the process. Mary’s complicated engagement
with professional organizations resulted from a tension between her personal values and
those of the organization’s mission; leading her to question whether or not she wanted to

be involved. As she explained, “So I think that’s an additional process but my view of
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the association is I think they’re great ... but they may be narrow in their intention and
mission and actually potential for action.”

In this experience, Mary explained part of the reason for her complicated
engagement with the organization. On one hand, Mary values the association and wants
to be involved, while on the other hand, she does not want to be involved. She does not
want to be involved because she holds a personal value towards action and advocacy, and
the association seems “narrow in their intention” and not inclusive. Jose further
elaborated about his perception of the counseling profession’s portrayal of social justice,
“it’s just like a mask that they [counseling professionals] wear but they don’t really
believe it.”

For Mary and Jose, there was a sense of distrust and of disconnection between
their personal values and/or social identities with those of the profession. While the
profession of counseling professes to value multiculturalism and diversity, Mary, Jose,
and Miguel expressed frustration, anger, and confusion at the minimal manifestations of
these values in the work that the profession is engaged in. Miguel elaborated on his
experience of complicated engagement:

... welcome to counselor education, you are counselor education, our counselor

education looks a little bit different from yours cause you’re brown so you have to

have your race concerns and your social concerns but for us we have the real
counselor education because CACREP is what we do because CACREP is the

most important thing, CACREP only has one bullet point on multiculturalism out
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of all the bullet points you have to focus on. Let’s focus on multiculturalism

everywhere...and it’s like oh I don’t want to be part of that party.

As Mary experienced, Miguel also felt a disconnect with the field and questioned
whether or not he wanted to engage. He had this experience because his view of
counselor education “looks a little bit different from yours” based on his social justice
focus. As Miguel connected, his social justice focus on “race concerns” stemmed from
his ethnic identification as someone who is “brown.”

Often, the participants engaged in self-questioning about whether or not they want
to get involved in professional activities and in the profession itself. Miguel stated, “I’m
actually in the job market right now and getting call backs and having this conversation
with myself and some of my family about do | want to stay in [the profession].” In this
excerpt, Miguel shared his fear about having to navigate future employment opportunities
and making hard decisions about engagement. As Raquel said about her motivation to
engage in the profession, “if this is what awaits [microaggressions and invalidations] me
in the field then maybe I don’t want to be here or maybe I shouldn’t be a part of it.”
Raquel further stated about her professional experiences that, “I wanted to quit and you
know crawl up in a fetal position.”

Wanting to quit or having a sense of hopelessness was a shared experience for
many of the participants. As Mary shared about her feeling in the counseling program,
“[I feel] hopelessness that it doesn’t matter how hard I work, it doesn’t matter how
accomplished I am, it doesn’t matter how nice I am, how responsive I am to my clients,

to my students, ’'m always going to have this shadow on top of me...”
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“This shadow” is being Latino in this country, and in counseling programs. As
Mary so eloquently stated, “l was not a Latina when | was not living here and so Latino is
part of this culture so I am a Latina here.” In this quote, Mary is telling a story of being
marginalized, as one of the few, based on socially created ethnic classifications. This
classification contributed to racialized professional identity development experiences, for
the participants, in the counseling profession that warranted navigation to succeed.

In this country, being Latino matters because it marginalizes individuals based on
ethnicity and the perceived inequality of that social category (Delgado & Stefancic, 2012;
Valdes, 2005). It can make someone question whether “...they’re hiring me because they
like me, are they hiring me because they need more diversity in their faculty you know
like all of those things that I don’t think my White counterparts have to think about”
(Aryanna).

Aryanna’s statement sheds light on the professional identity development
experiences that the participants navigated that may be different from their White
counterparts. For Aryanna, what was different was that she had to think about the
program’s motives behind hiring her as faculty. As she wondered, were they hiring her
“because they like” her or because they “need more diversity.” In this experience
Aryanna identified how she was holding the fear that she may be valued as a token
minority and nothing more. Marisol’s excerpt captures the additional aspect of feeling
like an imposter:

So hopefully when I graduate you know I’'m gonna find a piece of me that is

gonna be okay I got this but it has been an imposter feeling everywhere you know
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and holding that and being productive even while holding it has been growth

promoting absolutely but has been very scary.

For Marisol, holding that fear meant remaining productive despite feeling scared.
In this experience that involved the imposter syndrome, Marisol’s professional identity
development may have been different than her White American counterparts. For the
participants, holding the fear meant navigating the tension between personal and
professional value systems. It also meant navigating the imposter syndrome and whether
or not they wanted to engage in a field that, at times, was at conflict with who they are as
Latino doctoral students. Because who they are as Latino doctoral students defined their
viewpoint on social justice engagement and grassroots leadership. Another way it may
have differed involved the sacrifices that the participants had to make to succeed.

Making sacrifices: “Because it’s worth it.” Most of the participants shared how
they had to make sacrifices throughout their professional identity development. Making
these sacrifices added another dimension to navigating an already stressful doctoral
experience. For the participants, having to make sacrifices meant giving up something
for the sake of achieving a larger goal. Carina, Alicia, Marisol, and Jose shared that
spending less time with family members and friends was a sacrifice for them because
they valued family. As Alicia shared about the sacrifice she made that resulted in less
time from family:

But being so far away from family because I’'m about 1300 miles from family so

it’s really hard to get back and see them, so either it costs a lot of money, costs a

lot of time to travel back and I don’t know how much of a sacrifice that’s
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recognized as either by faculty members or if even other colleagues recognize that

as a sacrifice they’re making.

Further, Alicia said that not spending time with family resulted in less self-care
opportunities, “So I would almost say that’s almost a sacrifice in self-care just not being
able to go home for the weekend and be around family, get comfort in that way, so that
sacrifice.”

Aryanna and Mary expressed that pursuing a doctorate resulted in being isolated
from their family. For Mary, as an immigrant student, she was geographically isolated
from her family-of-origin. Aryanna was socially isolated due to racist interactions with
external community members of the area surrounding her university. She expressed how
“professional life is great, personal life is really difficult here” due to a lack of social
connections outside of school. Aryanna further stated that she made sacrifices by being
away from home:

| think that there are definitely huge sacrifices that I’ve made and continue to

make in terms of pursuing higher education. I mean I’m not home to see my

nieces and nephew growing up I’ve missed a lot of things, I get text messages

from my family on a daily basis that I’'m not there, I’m really far away, | spend a

lot of money to go home for any holiday so there’s a lot of financial strain just

being far away.

Since Aryanna is away from home she missed out on “a lot of things” and has to
“spend a lot of money to go home for any holiday.” Feeling left out from family

activities and geographically far from family was an emotional and financial sacrifice for
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Aryanna. As many of the participants shared spending time with family is a vital
component to coping with the stress of being isolated as a Latino doctoral student. This
emotional and financial sacrifice of family played a role in the participants’ experiences
possibly due to the importance of familismo in their Latino cultural way of being.
According to familismo, the family is of utmost importance and serves a crucial
supportive role during stressful times (Paniagua, 1994). As Aryanna expressed about
missing family:

I’m craving those cultural pieces that I don’t have right now so a lot of my Latina

friends back home have children, they have their families, they did not pursue

higher education so a lot of those very traditional pieces to culture | find myself
craving at times and so | call them and talk to them about life you know like how
they’ve gone down a much different path and what that looks like for them and
yeah just trying to totally disconnect from counseling because I mean I’m in it all
the time and | enjoy it but it also tends to throw me off balance in terms of work
life balance.

Here Aryanna expressed the longing she felt for her family and the “cultural
pieces” that she did not have access to in her doctoral program. Specifically, she spoke
about the “traditional pieces to culture,” such as having children that she craves at times.
Since Aryanna took a “much different path” in life that was not traditional in her family,
she felt disconnected from her family’s experiences. In addition, Aryanna shared in this
quote how she struggles to maintain work life balance because she feels too immersed in

her professional life and disconnected from her cultural life. In some ways, Aryanna
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feels like she cannot relate to her family members because she pursued higher education
instead of starting a family.

For the participants, having to sacrifice this aspect of their world can be equated
to functioning without an essential part of their cultural self, and can add another layer of
loss and sadness to the already demanding doctoral lifestyle. In the process of
developing a professional identity, the participants had to make these sacrifices to
navigate the program, resulting in a dismissal of an essential aspect of self within
professional identity. In other words, the participants faced developing a professional
identity that did not fully integrate parts of their personal identity, such as family
connections. Even though the current professional identity development models
emphasized the successful integration of personal and professional identities, the
participants had to sacrifice the part of their identity that was defined and embedded
within family. Additionally, the participants had to play it safe to survive in the
predominantly White American academic and professional context of the doctoral
program.

Playing it safe to survive. In addition to making sacrifices to pursue and
complete a doctorate, the participants spoke about playing it safe to survive. Playing it
safe meant “playing the game” (Carina) and figuring out the professional terrain in order
to navigate it and succeed because there are “consequences for everything” (Miguel).
Carina shared how she “played their game” by publishing and completing the

professional tasks required to succeed in the counseling program. Aryanna and Alicia
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shared their experiences related to figuring out “when to put which hat on.” As Aryanna
shared about navigating multiple professional roles:

| use a lot of self-disclosure and I just put that out there, hey you know we’re

coming from different backgrounds, here’s a little bit of me and how I identify

and to have that impacts the relationship that we’re in you know as student
learner, instructor, all of those roles.

In this excerpt, Aryanna reflected on the ways in which she uses self-disclosure in
her roles as learner and instructor. She felt it necessary to self-disclose in these roles in
order to relate to others from a place of cultural identification. For her, this cultural self-
disclosure was important because Aryanna wanted to emphasize how she was culturally
different than her White American peers and how this difference can impact their
relationships. For Alicia her fluid experience of being a counselor-in-training,
supervisor, and instructor came into conflict with how her advisor mediated his roles as
advisor, chair and supervisor. Alicia also shared about her experiencing of navigating
multiple roles:

I guess too knowing when to put which hat on. Um, so | had my chair, was my

clinical supervisor for a while and it was hard to talk about what issues when and

feeling invalidated, I don’t remember what the feeling was at the time because
they had their supervisor hat on when I was | was coming to them more as my
advisor, my chair and not getting kind of what | expected to get in terms of

support. Um, so me still trying to figure out when I have my clinician hat on,

when do | have my instructor hat on.
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Here Alicia identified the complexity of figuring out what role she embodied at a
particular time with a particular faculty member. For example, Alicia said how she
sought support and validation from this faculty, as an advisor, and how he did not provide
it because he was in the role of clinical supervisor. At that moment, Alicia was in the
role of a vulnerable student who wanted to talk about marginalizing experiences. This
quote shows the complexity of navigating multiple roles as a Latino doctoral student
whose professional roles are often interrelated instead of disjointed. Alicia had an
expectation, based on her cultural worldview, that the advisor/supervisor would be able to
shift roles and provide emotional support and validation for her during a “hard time.”

Their experiences signified the need to negotiate multiple roles throughout
professional identity development. Embedded in their experiences was an aspect of
sharing feelings and being invalidated. For Aryanna and Alicia, figuring out the various
roles involved in their doctoral experience proved challenging and confusing because
they sometimes came into conflict with the White American manifestation of role
management.

Miguel shared his constant internal struggle about how to introduce himself
(using his Spanish accented name or not) and how to negotiate other “artifacts of social
identities” (as being a queer scholar and Spanish speaker). Miguel made this statement
related to first impressions for him, as a student of color:

...there’s a consequence for everything, if you sit across from somebody like

they’re gonna read you particularly as a person of color and they’re gonna make,

they’re gonna arrive at a conclusion and it’s gonna be very difficult for you to
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change that conclusion later on and that’s what White privilege is as ...they don’t

have to worry about the impression that they already made....like if you get

panged as the angry brown man well you’re gonna be stuck with that and if you
get panged as the queer scholar then you get stuck with that, if you get panged as
the Spanish speaker you get stuck with that you know even these like artifacts of
your social identity that people keep reminding you of especially in the job
market...

In this excerpt, Miguel shared his experience of being labeled as the “angry brown
man” or “queer scholar.” Miguel described that these “artifacts of your social identity”
become markers of stereotypes and influence the way other professionals perceive and
view you as a colleague, which can impact one’s sense of safety, in terms of reputation,
in the professional environment. Miguel pointed out that this lack of safety can have
ramifications for his future career options.

Aryanna also expressed how she assesses for safety in the classroom, “I’'m
constantly assessing for safety and things as that and comfort, I don’t think that my White
peers do things like that.” Marisol shared, “so it’s still taking a step back and watching
what I say to people almost so they don’t get offended cause if they get offended then
they’re not gonna learn from me. It’s not an easy thing to navigate all the time.”

Marisol’s quotation brings up another aspect of playing it safe, which involves
monitoring what one says in professional situations for fear of offending someone. Alicia

shared a different experience regarding speaking up:
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I don’t have that oh I should be silent feel and that bothers people to an extent,
especially White faculty members because if I see an issue I’'m gonna raise it and
keeping bringing it up until we actually start doing something about it.

Miguel also shared, “I had a meeting afterwards from the professor saying they
really appreciated me having to say that and they really admire that I’m so willing to
speak up about these issues [of race].” Miguel and Alicia’s experiences of speaking up
related to Mary’s statement that she, “pass[es] through the gaps for resistance.” In other
words, the participants speaking up about topics of race and other areas of
marginalization served as a way of resisting the dominant worldview of meritocracy and
equality. By speaking up, Miguel and Alicia were able to “pass through the gaps [i.e.
disrupt the status quo of not speaking up]” and raise awareness about the ways that power
and privilege play out in the world.

Since being one of the few remained a constant throughout their doctoral journey,
the participants had to navigate a complex and challenging professional identity
development. By utilizing support systems and harnessing cultural capital they persisted
in their doctoral program. The participants were intentional about making space for
themselves despite feeling ignored and invisible.

Navigating professional identity experiences meant facing White privilege and
power, feeling disillusioned and hopeless, and being intentional. The participants were
intentional about who they trusted, who they selected to be on their committees, what
research they pursued, about spending time with family, and creating community at

school. They were also intentional about connecting to their cultural roots and using their
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cultural capital to stay proud and motivated throughout their complicated engagement of
becoming a counselor educator.
Becoming a Latino Counselor Educator: Towards a Re-Definition

The participants’ experience of becoming a Latino counselor educator in a
predominantly White American profession involved facing White spaces and engaging in
a complicated professional identity development. This development was influenced by
how some faculty and peers perceived, interacted, and treated the participants who
belonged to a marginalized and oppressed ethnic group as Latinos. Based on the
experiences of microaggressions and the resulting biopsychosocial outcomes, the
participants were placed in a position where they had to find voice and reclaim power.

The participants’ presence and involvement as doctoral students in counseling
represented resistance and disruption to the norm. From this place of resistance, the
participants experienced a complicated professional identity development process marked
by finding voice, reclaiming power, and disrupting the norm. These subthemes, shown in

figure 4, comprised the last theme which was becoming a Latino counselor educator.

Becoming A Latino Counselor Educator

C Finding Voice )
( Reclaiming Power )
( Disrupting The Norm )

Figure 4: Becoming a Latino Counselor Educator Subthemes
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Marisol described this part of the process as a “roller coaster” because of the ups
and downs associated with it. All of the participants shared various experiences of
navigating professional identity development situations. Because they were viewed as an
ethnic other in a White space, the participants often felt a lack of integration to the field,
resulting in a consistent experience of tension and disengagement. As Alicia said, “I’ve
struggled in different areas [regarding professional identity development]” and “I feel
totally weird in this professional world because I don’t have any models for how I should
interact with people.” Alicia’s excerpt about feeling weird and not having role models
sheds light on the complicated process of becoming a Latino counselor educator. For
Alicia, the process was complicated by how she was viewed by others based on her
ethnicity, which made her feel weird and without guidance.

Raquel described her process of becoming a Latino counselor educator, as
“complicated and evolving.” She also said, “it’s definitely evolving... becoming a
scholar, a supervisor, an advocate, all of those things have evolved over the past three and
a half years in my program.” In this excerpt, Raquel was referring to the evolution of the
multiple roles (being a scholar, a supervisor, an advocate) encompassing a counselor
educator, and how it is still evolving. Jose also related how his development as a
counselor educator involved becoming a researcher and mentor to other students. Alicia
shared her experience of “...feeling much more pulled to a clinician identity than a
researcher identity” and yet not feeling that these two roles “encompasses everything.”

In these quotes, Alicia is reflecting on the confusion of how she would define her
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professional identity, since it is both counselor and researcher. Yet these two roles do not
seem to encompass the totality of professional identity.

Mary also expressed confusion about how to describe her identity. She described
herself as a “doctoral candidate and a quantitative researcher.” Miguel said that he is still
“aspiring” towards an identity. Marisol summarized her experience as, “the roller coaster
too because you don’t know what to expect and once you hit the road you’re like oh crap
there’s no going back now and so there’s been great times and not so great times and I
mean I’m still in it so I guess that’s a good thing.”

Marisol’s statement about development being as a roller coaster is testimony to
the ups and downs of the experience. Marisol also spoke about not knowing what to
expect and the positive and negative situations within the doctoral program. For Marisol,
quitting the program was not an option. All the participants shared in this belief that
quitting was not an option, even though the option crossed their minds. For Mary, her
marginalizing experiences served as motivation to not quit, “that [being grounded in my
marginalizing experiences] has saved me, that’s what to me to be honest the only way,
otherwise | would have quit, I would have left.”

All of the participants did not quit and found ways to sustain their momentum and
presence in the counseling program. As with any educational journey, the participants
partook in a developmental path towards the doctorate. In the beginning, they felt
insecure and nervous about not knowing what to expect in the counseling program;
towards the middle of the program, they began to gain some confidence of the

expectations; and at the end, they knew the expectations and struggled with integrating
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self with professional identity. In this excerpt, Carina offered a developmental
perspective on her doctoral experience:

| break it into three stages and each stage has been my experiences. So the first

year it was emotional struggle to just try and get out of that mess and then the

second year | saw it more like a growing process and | was feeling more

comfortable on my grounds and so | was really exploring and | enjoyed being a

teacher because that was when you are teaching actual classes. This third year, |

haven’t really reflected on what my stage here but I look at it more of a freedom
and exploration right, so I’m starting to have, to really be okay with who I am and
being okay with those identities without having to hide them, I actually voice
them, not keeping myself quiet and I’m just ready to explore what my next step is
gonna be with those identities. |1 am gonna be loud, I’m gonna be over
enthusiastic.

Here Carina described a growing process wherein she experienced an “emotional
struggle” the first year trying to navigate the program. The following year, she felt more
comfortable to explore and enjoy the process. In her last year, Carina was still reflecting
on it and feels more freedom and internal validation. Her internal validation involved
“being okay” with integrating her personal identities, including ethnicity, with her
professional identity. Most importantly, she described feeling free to not “hide them” and
to “voice them” instead. In other words, she found her voice and reclaimed power. Mary

described her identity, thus:
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| define myself as a person of color who is engaged in research in teaching and

service, in professional service and supervision. Um, my development has been,

as | have transitioned this, I mean many things have influenced me I don’t know if
it’s only racial or what but like from the beginning developmentally of taking
away race, developmentally | see myself as you know this first semester doc
student feeling loaded with responsibilities and with the multiple roles that come
into play and with this drive to make it to the point where | accomplished and
essentially actually finished something but I’'m actually finishing right so I think
the process has been very rough and it has been full of new first times.

In this statement, Mary identified the developmental aspect to her doctoral
journey. As she said, “taking away race” and focusing on her development as a doctoral
student, navigating a doctoral program was difficult and achievable. Mary shared how
she felt “loaded with responsibilities” and “multiple roles” throughout her doctoral
experience, which in her viewpoint had less to do with her racial identity and more to do
with the rigor of the program. She also spoke about her “drive to make it to this point”
and graduate in light of these challenges. Even though it was “rough” and “full of new
first times,” Mary found a way to persevere, thus developing resistant capital. This
resistant capital involved her having a strong work ethic or “drive” to make it and desire
to graduate. Raquel expressed about her development in the doctoral program:

You’re constantly having to reflect, you’re constantly having to process your

experiences on a number of levels, whether it’s gender or ethnicity or age or

experience, you’re constantly having to make sure that you’re doing what you
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need to do in order to excel, not just get by, excel. It’s exhausting. So the actual

coursework and the actual requirements to a certain degree are exhausting but

then the emotional and psychological aspects of you know dealing with those
insecurities, dealing with those barriers reflecting on your own experiences is also
exhausting.

In this quotation, Raquel recounted her experience of constant reflection in order
to deal with the emotional and psychological aspects of her doctoral experience. Because
she was constantly dealing with insecurities, based on gender, ethnicity, and age as well
as barriers, Raquel felt exhausted. However, over time, she described her level of
integration with the counseling field at a level 7 out 10, where 10 was most integrated:

.... these past three years as a doc student really digging into literature, really

grappling with certain things and growing academically and professionally and

emotionally has helped me to get to a seven I think | was not integrated or way
less integrated before | started my doc program and I would like to be more
integrated | think as I continue to grow as a counselor educator and serve at
different capacities.

In this quote, Raquel described the reasoning for the level of integration with the
field that she felt and the need to feel more integrated. For Raquel, developing as a
counselor educator and serving within this role will help her feel more integrated with the
field.

In addition to partaking in a development process in the doctoral program, the

participants struggled with defining their professional identity. For Miguel, Carina, and
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Mary, their counselor identity grounded their counselor educator identity. As Mary
stated about her identity:

I’m grounded in my clinical work throughout my doctoral program I mean I am

very proud of that because I don’t think that’s an easy balance to get and I have

continuously seen clients even when you know this program has been out of
control in a lot of ways in terms of demands, the expectations, the leadership
roles, all that so | have remained in contact with my clients and I have continued
to do this work and have grown as a clinician, as a therapist, as a counselor so |
think part of my answer is response to that you know to the fact that I’'m very
much a counselor first.

Here, Mary described how she intentionally maintained her counselor identity by
seeing clients. Even though continuing to practice as a counselor throughout her doctoral
program led to moments of feeling “out of control,” she continued. Her commitment to
seeing clients resulted from her dedication to her counselor identity. Many of the
participants related how their counselor identity was paramount and fueled by their ethnic
identity.

Carina’s experience spoke to the conflict between what her program promoted
and what she wanted to do as a counselor:

...coming back to my identity has, is how can I detox from being brainwashed, I

have to go out there and get a job in a research one school and accepting the idea

that I’m not open because my husband, finances just doesn’t make any sense to

move that maybe | will not be a traditional professor of how can | make amends
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with that without feeling a loser, a loser is a strong feeling, I’'m cutting myself

short that I have done, I’ve worked so hard for. If I decide that I’m just gonna be

an adjunct professor is that enough, is that good enough and then go back to my

private practice.

For Carina, her experience related to finding congruence between her researcher
and clinician identities. In her quote, we can see her internal dialogue surface. A
dialogue that was created within her doctoral program that is at a research intensive
university and labels her as a “loser” if she emphasizes her clinician identity. Due to the
professional stance of her doctoral program, becoming a scholar-researcher was
paramount to practicing as a counselor. Yet, for Carina being a counselor superseded
being a scholar-researcher because she wanted to help communities through clinical
work. Because, as Carina stated, “when it comes to research are we really making an
impact in the community or is it making an impact on my tenure, promotion.” Based on
Carina’s connection to her ethnicity, helping communities was a vital part of being
Latina.

Miguel shared about his identity:

I’'m a part of Counselor Ed and I love counseling and I’m passionate about

counseling and I want to research the experiences of counselors of color and

counselor educators of color but that’s not because Counselor Ed supported that,

that’s not because Counselor Ed said hey yeah this is important.

Miguel’s quotation alluded to the process of finding voice and self-validation in a

world where such external validation may be lacking. Finding voice was a substantial
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aspect in the participants’ experiences of becoming a Latino counselor educator. The
need to find voice implied being silent and losing voice as a Latino doctoral student in a
predominantly White American counseling program and profession.

Finding voice. Due to the experiences of marginalization and oppression, some
of the participants faced a period of being silenced and misunderstood. Aryanna felt
silenced, “I shut down, I didn’t even know how to use my voice” and Carina stated,
““...this was a professor who... not once taking into consideration my culture, my
ethnicity or this is just who I am do I really need to sacrifice that?”” Based on the
professor’s neglect of Carina’s ethnicity, she wondered if she needed to sacrifice that part
of herself. Questioning, “do I really need to sacrifice that” led Carina and other
participants to engage in a process of finding voice. This process of finding voice as a
Latino doctoral student in counseling involved: (a) finding congruency between personal
and professional identities, (b) integrating self with work, and (c) being an advocate.

This process of finding voice resulted from a need, as Marisol said, “to defend
who I am [as a Latina].” Carina also shared, “I’m not gonna stop being who I am, I
shouldn’t stop being enthusiastic, it’s good for me.” Similar to Marisol, Carina felt a
need to defend cultural aspects of her that were actively denied in her encounters with
some faculty and peers. For Carina, being enthusiastic is an aspect of extroversion that is
reinforced in her culture.

In many Latino cultures, being personable and astute at interpersonal
communication and connection is highly valued because maintaining harmonious social

relationships is crucial within a collectivistic society. This experience complicated her
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ability to feel connected with the faculty in the program, and thus created a disconnect
between her personal identity, as a social person, and her professional one. Trying to find
a way to integrate personal and professional identities was a large part of finding voice in
a predominantly White American profession. As Alicia expressed, “it was a constant
struggle to be congruent to who | am.”

Finding congruency. One of the goals of finding voice was discovering a sense
of congruency between personal and professional selves. As Aryanna shared she was,
“...still integrating that part of my identity into my professional work...” Raquel
supported that, “there’s definitely an overlap with my professional identity, my personal
identity, my ethnic/racial identity, they’re not neatly categorized, they kind of ebb and
flow and grow together.” Marisol explained, “...you need to learn to integrate that [the
personal and professional] together ...my professional life then as a doctoral student ...
just helped solidify it more, who I am.”

In these examples, Aryanna, Raquel, and Marisol detailed the inevitability of
integrating their personal and professional selves. Raquel further elaborated that her
personal and professional identity development occurred simultaneously. Marisol stated
how her professional identity development as a Latino doctoral student solidified her
personal identity even more because it was an aspect that was denied. From this place of
feeling that a significant part of her cultural self was being denied in the White space of
counseling, Marisol felt empowered to claim it.

Alicia further explained, “[that I have to figure out] how to fit all the pieces

together” in such a way “that feels consistent with my cultural values.” This reference to
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fitting all the pieces together reflected many of the participants’ experiences of finding
voice and ultimately congruency as it aligned with their personal identities, including
ethnic identity.

For many of the participants, being one of the few Latinos in the doctoral program
propelled them into another stage of ethnic identity. As Alicia described, “[I] kind of
stick out more as a person of color here | would say especially in a PhD program,” which
led me to “start to identify as a racial other.” This critical incident of being a “racial
other” propelled this participant to engage in cultural exploration of her ethnic identity by
connecting to her Mexican roots. This connection to her roots helped her learn more
about what being a Latina meant for her. Mary also agreed that:

It [my ethnic identity] didn’t have the same meaning that it does today... having

my identity being so present because if I’'m gonna teach a class, ...just be

introduced, I mean my last name you know it’s just so present, it’s like | have this
thing on top of me now. So sometimes it feels like a load that | was not expecting
to have... and being here it’s clear that wherever I go that’s [my Spanish last
name] gonna be part of how | am perceived and how I’m read.

So for Mary, her ethnicity in this professional context held meaning that was
absent before. This meaning was associated with how her students would perceive her
based on her Spanish last name. As a result, Mary had an extra “load” to manage
throughout her professional identity development. This experience also spoke to the

centrality of ethnicity within this process.
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In addition to ethnicity being central in the participants’ professional identity, it
was also an aspect that had to be downplayed, at times. Jose had an experience where he
“[had to] downplay my identity.” Alicia shared how she had to decide on what personal
parts to integrate in her professional identity, “...it’s deciding which pieces of you that
you’ve had your whole life are acceptable to be presented as part of your professional
identity.” She also shared, “it’s grieving in that way and feeling as I’'m losing places to
connect with others and not being able to see where I’m gaining new ones I guess
because I’m seeing the loss more than anything.” Alicia experienced professional
identity development as a “grieving process” because she felt that she had to sacrifice
parts of her to find congruence.

Despite at times feeling as though one had to sacrifice parts of them to find
congruence, the participants maintained a strong ethnic identity. All of the participants
had a strong sense of their ethnic identity as Latinos which informed their professional
identity development. Raquel, from her experiences in the doctoral program, came to a
realization that “I don’t feel like I’m being a fake Latina anymore.” Also, as Miguel said:

“My values as a [Latino] and my personal...experiences have played out in my

experiences as a doctoral student and in my professional identity but it’s also been

paralleled by extreme experiences of invisibility and erasure and judgment and
questioning that [ haven’t...that I’'m still working through.

In this statement, Miguel elaborately explained his complicated process of
developing a professional identity that integrated ethnicity. He discussed how even

though his ethnicity has played out in his doctoral experiences, that it was also erased and



LATINO DOCTORAL STUDENTS IN COUNSELING 221

used to place judgment on him. This excerpt reflected the complexity of integrating
ethnicity with professional identity within a predominantly White American profession.
Because, “...if others don’t see me for who I am within my different ethnicities then
you’re not seeing me as a person” (Marisol). Not being seen as a person, with ethnicity,
can feel dehumanizing and invalidating. Yet, developing a professional identity involves
integrating the personal with the professional (Ronnestad & Skovholt, 2003).

In a way finding congruence in an attempt to develop a professional identity as a
Latino counselor educator brings the participants’ experience full circle. It brings them
back to a sense of incongruence and disconnection with the field that values
individualism, prestige, and power. Thus, making the professional identity development
experiences of the participants a constantly evolving, complicated, and aspiring
rollercoaster process. Unlike their White American counterparts who may move from a
sense of internal confusion to a sense of internal validation and congruence of their
personal and professional identities, the participants in this study experienced it
differently.

For the participants in this study, their personal identities were intricately
connected to their ethnicity, which “seeps into every area” (Aryanna). As Carina shared,
“...my ethnicity that’s what comes with the history, my culture, my values, and that’s the
part that | try to defend or be possessive or try to protect and want to keep...” [for]
“...staying true to who I was or who I am in the program and that could mean sharing my
ethnicity with others.” These quotes show Carina’s sentiment that her ethnicity needs to

be protected and shared with others throughout her doctoral journey. Jose also shared,
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“I’m proud of the work that I’ve done as a counselor, as a researcher and I’m also proud
of where I came from but I’'m not placing one over the other because they’re both pieces
of who I am.” Here Jose explained how his personal and professional identities are both
equally important pieces of who he is as a Latino doctoral student in counseling. Miguel
concurred, “I believe that family and the self and your personal identity was really
important to the work that you do.”

Integrating self with work. For most of the participants, the work that they did
integrated ethnicity within professional responsibilities. In particular, the participants
infused their clinical and professional practice with cultural aspects derived from their
ethnic identity as Latinos. For example, Aryanna shared how:

If you walk in my office you see maracas and things as that so | feel as, [ haven’t

found a Mexican flag yet but [ want a little Mexican flag as well... because I do want,

you know those students of color to feel comfortable that [ am an ‘other’ just as they
are and | think in the counseling profession that’s really important.

This statement reflects Aryanna’s belief that representing her culture in her office by
displaying cultural artifacts, such as maracas and a flag, is “really important” in the
counseling profession. She deemed it really important because of how the profession has
made her an “other” because of her ethnicity. So representing her ethnicity promotes an
inclusive environment for her students of color, who are also facing being one of the few
in the counseling profession. She also shared how she integrated pictures of her family

into her teaching:
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| co taught a cultural course last week and brought a lot of that in, a lot of my

personal cultural stuff like I usually show pictures of my family in terms of

talking about coming from a collectivist culture and how important that is to me.

I also presented in another class on my dissertation and so there’s a lot of culture

pieces in there. | played two songs in Spanish so those types of things just

continue to incorporate that in my own educational experiences.

In these excerpts, Aryanna demonstrated how she “...started to explore [her]
Latina identity more and bring more of that into the classroom as a student, as an
instructor, as a peer.” Bringing her family into the classroom was testimony to her
collectivistic worldview and connection to her family. She further shared, “...I’ve seen a
lot of benefit from it... I am a lot more connected, I feel a lot more like myself like |
don’t have to keep those worlds separate and play different roles at different times...”
Here, Aryanna spoke to the sense of personal integration she felt as a result of including
her Latina identity in the professional work that she does. As a result, Aryanna felt like
herself again and realized that when she does share her ethnic identity it is “much more
impactful not just for [her] but for everyone around.”

Carina and Alicia also shared in this sentiment that integrating ethnicity into
professional experiences was beneficial. Carina and Aryanna commented about the
importance of the Spanish language or linguistic capital in their professional identity
development experience. Carina referred to her “bilingual brain” as a strength she loved
and admired. Most importantly, she stated that being bilingual meant “there’s nothing

wrong with me that I can’t dominate the English language.” Aryanna shared how she
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incorporated Spanish in her clinical work, and Alicia brought Spanish music into the
classroom when she taught. Raquel and Mary also emphasized how using the Spanish
language helped them to connect with clients and the Latino community. As Raquel said
about speaking Spanish as a way of connecting:

Being able to speak a language that is also commonly spoken in a lot of

marginalized communities is a guarantee for you know confronting these issues

head on and so being a Puerto Rican, being Latina, being Spanish speaking, it
really was a catalyst of going back cause | recognize that there was not a lot of
people who were in tune with the needs of my community, our community and
that was you know that was a big part of me pursuing my doctoral studies.

In this quotation, Raquel related how belonging to a Latino community was a
catalyst for her to pursue a doctorate. Also, because she spoke Spanish and was able to
relate to Latino communities, she felt obligated to earn a doctorate and provide
multiculturally competent service to them. Mary also expressed how she intentionally
brought ethnicity to inform her scholar identity and interactions with communities:

[I bring my ethnicity in] that I intentionally attend processes that are local and

believe in the knowledge that emerges from the margins instead of you know the

authority in their own saying, dictating what it is, | think the knowledge needs to
be built in community, | think that it is socially just and culturally responsible to
have methods that reflect that and that engage communities of people who we’re

writing about and we’re talking about in this scholarly task of writing and
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presenting and things like that so | am an insider of that scholarly aspect and

identity so | present, I write, I do research...

In this excerpt, Mary detailed her commitment to community and engaging with
those in the “margins.” Resulting from her integration of her ethnicity, Mary designed
her professional work to be “socially just” and “culturally responsible.” More
importantly, Mary described her Latino doctoral student identity as an aspect that places
her as “an insider” both in the Latino and scholar community.

Miguel gave this quote to depict how he integrates self with work. He shared that
his “critical race feminist” identity was informed by what his mother taught him about
being an advocate and knowing the colonial history of their country:

The more | align with critical issues like that the more | bring them into my

classroom and into supervision and into my mentoring and into my counseling

and into my meetings and into my research team meetings, into my writing, |
think the more I align with being [from a Caribbean island] that’s critical and
thinks about these issues, the more | read about the history of [my country of
origin] and what it’s dealt with the more that I bring it into my work and I think
that it’s different than my White counterparts here it’s more than they expect and
sometimes it’s more than they quite get with the connections.

From this knowledge and connection to historical roots of oppression, Miguel
developed a critical race professional identity. Gaining this knowledge about the
oppression of his ethnic group fueled his passion for social justice work and was an

aspect that his White counterparts may not have had access to. For some of the
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participants having a connection to their roots and an understanding of their cultural
history helped them to become critical thinkers about the role of culture and race in their
experiences. From this understanding, the participants brought another perspective to the
classroom and profession. A perspective that explored the importance of discrimination,
immigration, marginalization, and culture on lived experiences.

As Alicia stated about her clinical perspective, “I understand the discrimination
piece too and documentation and being able to talk about those struggles with my
families [in her clinical work].” Because Miguel had knowledge of how “[his ethnic
group are in this] grey space where you’re not welcomed in a lot of Latin American
cultures because you’re part of the U.S. but you’re not really welcomed in the U.S.”
helped him be aware of the “grey space,” ambiguity, and the negotiation of this space.
Miguel leveraged this knowledge in his counseling practice to be empathic about issues
related to the effects of colonialism.

In the following excerpt, Mary showed how her experience of being “part of the
margins” informed her teaching philosophy. Mary shared how she felt like an outlier in
the profession:

Well [ am an outlier... I am part of the margins... I am a leader in relationship... |

am recognized as this outstanding thing sometimes, whereas | value that but my

main work happens in the room and in the relationship with my students and |
believe in transformative connections and pedagogy and I take that very seriously.

She also stated how she took her role as a counselor educator “seriously” because

she was developing relationships with students and promoting “transformative
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connections.” For Mary, making these transformative connections for her students was a
way of resisting and countering the dominant ideologies that oppress ethnic groups who
are “outliers” in the current U.S. societal structure.

In response to understanding what life is like as an ethnic other in a
predominantly White American context, some of the participants shared how their
clinical practice was shaped by their ethnicity. For example, Alicia stated that she brings
an “understanding of the greater context of what was happening [in society]” and
“knowing how to approach them and interact with them with more compassion and
empathy and patience, | really think I get that from my personal journey [as a Latino

9 ¢¢

doctoral student].” Aryanna also related feeling that she is “more patient,” “gentle,” “can
tap into compassion and empathy,” and was able to “meet the client where they are at”
because of her personal invalidating experiences related to being an ethnic other.
Aryanna also shared how she viewed her clients as “cultural beings.” Miguel
summarized this aspect when he said:
... in my professional identity I think it’s played out in how I approach clients is
one thing, so you know obviously being told oh you’re a very humanistic
counselor, you kind of take your client at face value and you listen to them and
you meet them where they’re at so they kind of what to put that humanistic label
on it, it’s person centered, but for me it’s always just been, how else would |
approach someone, how else would | approach a client. I’m not gonna come in

and be this colonializing force that says you have to think about therapy in this

way, how you’re going to do this work in this way and that’s led up to me
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identifying as a critical race feminist counselor and I kind of work a lot on who

somebody is when they walk in and how that helps them or hinders them... but I

think that’s always come from the place of growing up in [a Caribbean Island]

where you were very much... there’s very much a sense of unity because you’re

not part of the U.S. but you’re also not part of the U.S. and you work with that.

In this phrase, Miguel identified how being humanistic and client-centered was
his way of not being a “colonializing force” in the counseling relationship. In other
words, Miguel defined his understand of being person-centered through his ethnic
identity and oppressive experiences. For him, to be humanistic meant to not further
oppress or impose a particular way of conducting counseling. It also meant to get to
know the client as a cultural being and to join with them in their marginalizing
experiences because unity begets empowerment.

For Miguel, Aryanna, and Alicia interacting with clients from a cultural place was
a natural tendency for them. Due to the value of personalismo and hospitality in the
Latino culture, the participants felt comfortable employing humanistic principles in
counseling. Moreover, they tapped into their personal experiences of marginalization to
have “more compassion and empathy and patience” to “meet the client where they are
at.” An additional aspect of finding voice as a Latino doctoral student was being an
advocate.

Being an advocate. For most of the participants, being a counselor first meant
that they were advocates for clients, for other students of color, and for themselves. The

participants decided to use their “voice as a professional” (Raquel) to, as Marisol said,
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“speak up for community” and to advocate. As Mary stated, “we need to advocate to
take down those barriers.”

When asked about how ethnicity made her professional identity development
different than her White counterparts, Raquel responded, “...the first thing that comes
into my mind is the word advocacy...” Raquel spoke to how being an advocate
manifested itself in her role as a counselor:

...there’s a different flavor of advocacy for me... when I work with people both

in a clinical context and in other areas of my life really kind of allowing for that

Maslow’s hierarchy of needs to take place so really focusing on the actual needs.

In this quote, Raquel shared how her advocacy had a “different flavor” due to her
ethnic connection and commitment to empowering clients. For example, her level of
advocacy may include helping clients meet basic needs that are often not met due to
marginalization and oppression. Being an advocate and taking on a social justice role
involved times when some of the participants felt compelled to confront peers and speak
up when someone made an oppressive statement, often in the form of a microaggression.

Many participants shared how they were often sought after by other students of
color or minority students (such as students belonging to the gay community) to provide
support and validation for them. Often many of the participants found themselves
advocating for the needs of these students with faculty and/or higher education
administration. As Carina shared, “becoming more of an advocate to make sure that we

increase representation since we are marginalized especially as a counselor educator.” In
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this quote, Carina reflected on the need to advocate as a marginalized counselor educator
in a predominantly White American profession.

Being an advocate was a complicated role because the participants were often
facing the same marginalizing situations that the other students of color were. While the
participants were helping others, they were also trying to cope with the same oppressive
academic environment, making advocating rewarding, yet difficult and stressful. In the
process of being an advocate, integrating self with work, and finding congruency, the
participants were able to reclaim power.

Reclaiming power: “I just do me and do what I do.” Because the participants
faced invalidation and invisibility as a Latino doctoral student in their counseling
programs, they were stripped of power. An outcome of being marginalized and ignored
in professional realms was a loss a power. The participants felt disempowered as
doctoral students and professionals. They were often silenced and made to feel inferior
as Latino doctoral students in the White world of counseling. By navigating these
oppressive professional identity development experiences, the participants were able to
reclaim power.

Similar to the professional identity development task of moving from external
validation to internal validation (Dollarhide et al., 2013), participants experienced a
process of finding voice and building confidence. In other words, the participants arrived
at an internal realization that they will no longer be silenced by the marginalizing
experiences. Raquel retold her experience of reclaiming power taken from her because of

insecurities by finding voice:
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It was because of that [experiencing microaggressions] that | needed to continue

to learn how to use my voice and to use it in a way that was productive and

effective and reflective of some of those who don’t have voices and so you know

eventually I got to the point where | was able to work through that insecurity.

Raquel also shared how she faced fear and anxiety to become internally confident.
“[For me] a few different angles of that fear and anxiety in my own journey of finding
my voice and right now I’m at a place where I’'m more internally confident.” Mary said
how she reclaimed power by committing to graduate:

| have had a lot of support but | think in terms of like making it and holding and

realizing this is a very como un ambiente como muy inhdspito [inhospitable

environment] but at the same time I need to make it through...

Further, Mary recounted this experience of empowerment:

...1t just something flipped inside and I think it comes from anger, it comes from

being done with that, it comes from, nobody empowered me to say oh look at

your potential, it was something internal.

Mary described how anger at the invalidating experiences caused her to become
empowered. “Something flipped inside” and she developed an internal sense of power
that helped her persevere and “make it.”

Alicia was able to come to this conclusion, “I feel like | can voice my opinion and
it should be heard.” Carina said it this way: “I’m not gonna stop being who [ am, I
shouldn’t stop being enthusiastic.” The process of regaining voice in the doctoral

program experience also signified a reclaiming of power. Reclaiming power meant that
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the participants were, as Miguel stated, “making room,” not only for oneself but for
Latino counselor educators as a group. From this place of power, the participants were
able to use their educational privilege to make meaningful contributions to the field and
to their communities.

Using educational privilege. Most of the participants expressed recognition of
the educational privilege afforded by a higher education and a doctorate. Aryanna said,
“there’s so much privilege in higher education.” Raquel recognized her fortune for being
near the end of her doctoral journey:

I’ve been fortunate and maybe it’s because I’m really close in dissertation right

now and | feel like had you asked me that question a year ago | would have had a

different answer but | feel like a lot of the difficult part of managing full time

work, full time doc studies and family, other personal responsibilities, a lot of that
is in the rear view mirror for me.

From this place of privilege the participants grounded their professional identity
in a spirit of social justice and of giving back. As Mary stated about her privilege:

[my educational privilege] puts me in the position of putting in those

contributions and that’s the way of resisting and I’'m gonna do something different

with that, I’'m gonna teach from that, I’'m gonna ground myself on that [my
experiences of marginalization].

This quote detailed the ways in which Mary grounded her identity as a counselor
educator on her experiences of marginalization. From this place, Mary used her

educational privilege of having a doctorate to make meaningful contribution and “do
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something with that.” Mary would do something that would effect change in the lives of
other marginalized and oppressed groups of people.

Participants used their educational privilege to advocate for marginalized
communities, to take action for social change, and to inform counselor education
curriculum and practices. For example, Marisol said she asked her students to “challenge
the book,” thus developing their critical thinking skills. Aryanna shared how she was
“transparent with students” by “sharing with them your experiences” about
marginalization as a way of creating a safe place for exploration of power and privilege.
Mary stated how she would define her leadership in the field as making connections with
organizations and training counselors to be inclusive:

| would definitely try to find a way to use the skills that | have and what |

represent with this degree and my ability to speak a different language to build

you know connections between agencies and would | be able to work to benefit,
to infuse training in a way that is gonna create counselors that think of difference,
diversity differently and invite organizations from the community.

Many are also pursuing research agendas focused on the Latino community
because they felt passionate about giving back and had a strong connection to the
community. Aryanna similarly stated “I want to dedicate my work to Latino
populations.” Mary asked, “how am I finding ways to use all the privileges that I have in
terms of access to information and my degree and visibility and all that to counsel people
and start initiatives in South America?” Miguel said about his dedication to social

justice, “we have to be involved you have to be active we have to go into the



LATINO DOCTORAL STUDENTS IN COUNSELING 234

communities we have to do the work to think more about social issues and issues that
really affect the communities we’re working with.” Alicia stated that her work as a
counselor educator is:

To eventually heal our communities right, I mean I think that’s another big piece

of why I went into the work... so it’s not just White researchers or White

clinicians going into these communities, and not really knowing a whole lot, and
maybe even causing more damage than they do help because of cultural
differences. You know we see a lot of White researchers going into communities
of color and never giving back, so taking all this information from people and
never kind of giving anything back. So wanting to make sure that we have the
right people going into the right places if that makes sense, so a little bit of all
those things. So the mentoring piece, making sure communities are actually being
treated well, and I think for me wanting to pursue my research, which is in micro
aggressions and wanting to kind of dig deeper into that and | can do that within
the academic position.

This statement showed Alicia’s commitment to healing Latino communities. She
intends to use her educational privilege to mentor, conduct non-oppressive research, and
monitor that communities are being treated fairly and respectfully. Alicia will work from
her academic position to have “a good seat at the table, a position where we can influence
change in a meaningful way, in an inclusive way” (Raquel).

A doctorate is “not for me, it’s not for my family, it’s for my community at large”

(Alicia). Marisol also shared that, “I’1l be the first person to be holding a doctorate in my
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family and so it’s not just about me it’s about my whole family and they’re all proud and
they’re claiming this.” For the participants, the completion of a doctoral degree held a
communal significance. As part of a collectivistic culture, the participants’ individual
achievement (i.e. a doctoral degree) is testimony to the community and not only to their
personal pursuits. The doctorate was also a way of giving back to the Latino
communities from where the participants emerged.

Sense of giving back: “The ripple effect.” An additional piece of reclaiming
power and using educational privilege to heal communities was to also give back. The
participants’ doctoral work was most often focused on giving back to the Latino
community. Advocating for others and creating awareness about the oppressive
experiences of the Latino community were ways that some of the participants contributed
to the advancement of their communities. This sense of responsibility for the Latino
community is another feature of a collectivistic worldview and further gave meaning to
the participants’ pursuit of a doctoral degree in counseling. As Carina stated about her
dedication to giving back:

So my identity without a doubt is a clinician and educator, a passionate educator

that hopes to instill that in other students, which I think is just as important as

being a researcher that can you know help the community as well.

Aryanna shared about her role as a mentor in giving back to students of color:

I really enjoy teaching ... but just like the relationship that I just with my mentors

um and my faculty members, that was something that really stood out to me, that

mentoring piece and how | want to be able to do that for other students, and now
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more recently, even more so for students of color and I think it’s so important that

they see someone that looks like them standing in front of the classroom with the

perceived power in the room because I know that was a big deal to me and there’s
just not a lot of people of color in counselor education much less Latinas, even
fewer and that’s just something that yeah that I really enjoy. I wanted to go on
mostly for the teaching piece, for the mentoring piece.

In Aryanna’s situation, becoming a mentor was an important piece of giving back
and using her educational privilege. It was important to her because she remembers the
importance of having a professor of color, with the “perceived power in the room” being
present in the predominantly White American counseling profession. Jose, Marisol,
Carina, and Miguel also believed mentorship to be a vital component in giving back and
helping other students of color succeed. As Marisol stated about giving back:

I think that’s been instilled in me growing up of the concept of giving back and so

that definitely informs every milestone I’ve hit in my education is giving back to

somebody cause | do want to give back to my community and make a difference
and I don’t wanna see people struggle.

In this statement, Marisol spoke to the valued component of most of the
participants’ definition of being a doctoral level professional. This valued component
was being able to mentor other students of color and give back. Also, the participants
reflected on not forgetting where they came from and remaining humble and connected to

their cultural roots. For the participants, giving back and using their educational privilege
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to make meaningful contributions were defining features of reclaiming power to disrupt
the norm.

Disrupting the norm. As Latino doctoral students in predominantly White
American counseling programs, the participants disrupted the norm of what and who an
emerging counselor educator can look like and behave. The current norm of the ideal
counselor educator is someone who is White American, aligned with White cultural
values, and interested in self advancement. In contrast, the participants in this study were
Latino, aligned with Latino cultural values, and invested in social justice action and
service to marginalized communities.

As Alicia stated about resisting the norm in academia by considering non-
European ways of viewing the world:

There are many things that are indicative of how we resist in academia, resist

falling into the European, as the Western European ideas of how the world works,

which is still super prevalent in the entire field.

Similarly, Mary said, “and the fact that I can show up to these rooms of White
PhD professors disrupts you know and delivers a message of survival so I think | carry
that everywhere.” In this quote, Mary iterated how her presence in the classroom
disrupted the norm of what a professor looks like. As a Latina instructor, she carries with
her the story of survival and disruption to the norm. Her survival was succeeding despite
being one of the few and facing invalidating professional experiences in her doctoral

journey.
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Participants spoke about using educational privilege to disrupt the stereotypical
image of a doctoral student. Being at the PhD level sends a message that disrupts the
dominant narrative. It says that Latino individuals can be doctoral students and can
succeed at the task. It disrupts the typical images of who a counselor educator is, which
is most often a White American female given the current demographics of the profession.

Alicia discussed about her ability to thrive despite not being expected to succeed,
“I’ve got what it takes to get my degree...[I was someone] who isn’t expected to be in
this profession but to be that person and not only to kind of survive within the profession
with these constraints but to thrive in it.” Mary also stated about her role in disrupting the
norm:

When I walk in a classroom and | am the professor with this anguish and my

accent and this hair and this skin | carry that delivers a message to the students

about possibility and why not, disruption...it [my presence] is a sense of
disruption because I’'m not supposed to be here you know, I’'m not supposed to be
in that classroom...we look at the popular discourse, I shouldn’t have these high
expectations and aspirations and dreams [yet | am].

Yet she is. Mary is still here despite having an accent, dark hair, and brown skin.
Her presence disrupts the norm that a counselor educator is White American. Although
Mary felt “anguish” at the prospect of entering the classroom as a Latina instructor with
an “accent”, she felt empowered that she was there disrupting the norm of what an
instructor should look and sound like. She experienced anguish because of her

marginalizing experiences as a Latina doctoral student that reminded her that she did not
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belong and was perceived as inferior. Mary’s success sent a message that a Latino, who
“shouldn’t have these high expectations and aspirations and dreams” can complete a
doctorate and become a counselor educator.

Not only did the academic and professional system create an invalidating
environment, it also actively engaged in the construction and definition of a professional
identity as a counselor educator. This definition incorporated White American-based
values and beliefs about success in the counseling profession, such as writing scholarly in
English and being assertive.

For example, Miguel shared how one professor made this comment, “you belong
to an American institution and therefore you need to learn to write English for an
American institution.” This comment reinforced the notion that writing in English is the
only form of scholarly writing that will lead to success. Jose shared an experience with a
professor who assumed that English was his second language (even though it was not)
because of his Spanish last name, which made him feel self-conscious about his writing
ability. He also reported feeling confused and “weird” about the experience as a result.
Carina also shared this counterstory:

It was a struggle of having insecurities especially as far as my writing aspect,

feelings challenged with being able to put on paper what was in my head and

ironically I was a very good creative writer, | love to write actually creative
writing but again that’s in Spanish as well not English. So it’s translating those
dry academic ideas in English was always a challenge so | struggle through that in

my first year.
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In this story we see the role of context and professional expectations on feeling
secure or insecure. Although, Carina was a “very good creative writer [in Spanish],” she
felt insecure about her scholarly writing abilities in English because of the professional
value on writing in English. This experience spoke to the role of context and professional
expectations on personal well-being and academic functioning.

Miguel also told of this time during his doctoral program when his classmates
were speaking abstractly and theoretically, “like doctoral students are supposed to,” and
that he felt disconnected as a result. For Miguel, being authentic and using accessible
language were values that he saw important to incorporate into his role as a doctoral
student and future counselor educator.

Aryanna shared a time when a professor questioned her ability to succeed in
doctoral studies because she viewed Aryanna as someone who did not “speak up in
class.” This comment related how the professor came to an understanding that not
speaking up in class equated to being unsuccessful. Alicia’s experience related to this
situation as well when she stated, “my humility has been somewhat of a barrier for me
[because] I don’t as to boast about myself that feels icky to me doing that kind of self-
serving talk.” Marisol agreed, ““...my dad reminded me to just stay humble and just
cause I have an education doesn’t mean that I’m better than anybody else.” While in the
Latino culture humility is a valued aspect of personalismo, in the world of academia
being assertive is valued. These experiences served as examples of how personal and
professional expectations can come into conflict and cause internal reactions.

Additionally, this conflict can have direct effects of professional identity development
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because they can hinder the participants’ engagement in necessary activities and can
make them feel confused and frustrated about ““...what kind of counselor educator [one]
wants to be” (Jose).

The experiences of Miguel, Jose, Carina, and Aryanna show how systemic
viewpoints and assumptions can impact the participants’ construction of a professional
identity. Jose said it this way, “it’s like all this stuff that’s trying to make it more
complicated for my professional identity.” Miguel concurred, “you’ve been conditioned
to know it’s not your field that you’re coming into a field that’s already been created and
that you have to follow certain norms or rules and those rules are always shaped by the
status quo.”

The status quo is aligned with the dominant narrative that White American
worldviews and values are considered superior to other racial and ethnic ways of being.
In the counseling profession, this narrative defines the “norms or rules” to which students
are “conditioned,” and thus creates a “White space” (Miguel). Professors and other peers
served as a conduit for the construction and definition of professional identity in the field.
Miguel said about his experience of frustration with his peers, “[I was] really frustrated
because that’s just how you’re supposed to speak, but the message was that’s how you’re
supposed to speak when you’re a doctoral student.” Navigating this White space
contributed to complex professional identity development experiences that often led to a
disruption of the norm. The following statement relates how Raquel viewed her role in

disrupting the norm:
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It’s kind of cool to be able to be at the forefront or to be a part of the few who are
forging that path but you know it’s a role that I take seriously, you know as a
teacher, as a supervisor, as a clinician, as a scholar, no matter which one of those
hats ’'m wearing I’'m still me, I’m still Latina, I’m still a female, I’m still me and
so by me bringing who I am into each one of those roles... it’s exhausting but it’s
pretty cool.

Here Raquel talked about the intersectionality of roles as a Latina and a female
and how she integrated these identities into her counselor educator identity. Even though
it was “exhausting” it is “pretty cool” because Raquel is using her educational privilege
to deconstruct the dominant viewpoint of who a counselor educator is. For Raquel, a
counselor educator is a Latino woman who is “forging that path.” Miguel also recounted
how he was forging a path by disrupting the norm of how a counselor educator is defined:

My identity as a Latino doctoral student in counseling is one of looking for

change, looking to push the envelope, to continue rocking the boat, a radical

counselor educator, one that connects and relies and depends on the relationships
that he has with others, with other critical minds and other counselor educators of
color Latino and otherwise. And one that really takes, that’s really working to
make our discipline in who we are and think more critically about it.

For Miguel, becoming a Latino counselor educator involved “looking for change,
looking to push the envelope, to continue rocking the boat.” Miguel identified as a
“radical counselor educator” who promotes collectivism by depending on relationships

with others. He also stated how his role as a Latino counselor educator is to critically
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examine our discipline and encourage more social justice action. He also stated
regarding being a critical scholar:
My identity as a Latino doctoral counselor education student is one that looks or
wants to look at the roots of who we are and where we come from and really tries
to uproot that a little bit and to talk about what it means to be, really to be a
counselor educator. Who gets to define what it means to be a counselor and what
it means to be a counselor educator and what that looks like and in my research
what that looks like as a counselor educator with diversity in the institution of
academia and how who we are...how who | am will disrupt that and that | want it
to and I want it to disrupt that and I don’t want to be quiet and I don’t want to be
told that I’'m angry or you’re too angry, you push too hard, that is what I was told
in the meeting with the department chair...you’re approach is change change,
move forward move forward my approach is more of the long game.
This powerful statement by Miguel introduces another way of defining and being
a counselor educator. Instead of promoting prestige and power as a counselor educator
and accepting the norm, Miguel identified various ways to disrupt it. For example, he
shared how he intends to critically analyze the profession’s worldviews and practices, to
deconstruct what it means to be a counselor educator, and re-define it. Miguel detailed
how he claimed his ethnic identity as part of his professional one and is invested in
change for the “long game.”
For Aryanna, the “long game” included intentionally seeking employment in a

program that held social justice principles. As she stated about seeking employment:
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I’ve been very limited in places that I’'m applying at because it’s as no | have to

find the right fit for me and so for me that is schools that are focused solely on

social justice I’'m going to be around as minded people who will accept me for
who | am fully and truly.

Aryanna’s statement about wanting to be accepted for who she is “fully and truly”
implied a lack of acceptance of who she is a Latino doctoral student. As with all the
participants, Aryanna experienced invalidation and a sense of being valued as the token
minority. In this quote, she reclaimed her power by being intentional about future places
of employment. Aryanna elucidated the aspect of disrupting the norm that meant being
true to oneself. Being true to oneself entailed self-defining one’s professional identity to
encompass ethnicity.

For all of the participants in the study, being Latino mattered to them in their
professional identity development. In addition, many of their personal identities related to
gender, sexual orientation, SES, and immigration status were manifested in their
professional identity. Ethnicity and personal identities were integral aspects of the
participants’ professional identity that colored and shaped their experiences and
understanding of who they were as doctoral level counselors.

This last theme of becoming a Latino counselor educator, as one of the few,
involved navigating complicated professional identity development that was still
evolving. Most of the participants described that they were still figuring out who they
were as Latino counselor educators within the predominantly White American

profession. The participants voiced continuing to have a strong counselor identity and
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some questioned whether they would pursue a career in the academy. All of them had a
commitment to integrating their ethnicity with their professional identity. At the same
time, they were cognizant of the fact that they were one of the few. However, being one
of the few now became a source of connection and strength. The participants found
voice, reclaimed power, and disrupted the norm simply by being Latino doctoral students
engaged in the process.

Chapter Summary

In this chapter, | detailed three themes related to the professional identity
development experiences of the participants in this study. The first theme was being
“one of the few.” The second was navigating professional identity development. The
last theme was becoming a Latino counselor educator. All of these themes included an
action verb to capture the process associated with developing a professional identity
within a predominantly White American academic and professional context.

What emerged from this study were the ways in which the participants’
professional identity development experiences differed from their White American peers.
Operating as a Latino doctoral student in a predominantly White American academic and
professional context contributed to these differences. Based on ethnicity, the participants
belonged to a marginalized ethnic group in the U.S., and therefore had an uphill battle to
achieve internal confidence and respect from faculty and peers in the profession. As the
data showed, being one of the few resulted in racialized academic and professional
experiences that led to a complicated engagement in professional identity development.

The participants navigated their complex professional identity development to emerge as
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symbols of resistance and disruption to the norm of what it means to be a counselor
educator. The following sections will summarize the three themes of this study that
captured the participants’ experiences.
Being One of the Few

Since all of the participants were one of the few Latinos in their doctoral
programs, and often the first in their families to attend graduate school, they experienced
marginalization. Due to microaggressions and being marginalized, the participants faced
a daily struggle of countering erroneous perceptions and invalidating interaction. Having
such experiences resulted in biopsychosocial outcomes and led to professional identity
development situations that were different than what their White American counterparts
experienced. Their experiences were different because the participants did not ethnically
belong to the White American group and were invalidated as a result. Due to this ethnic
classification and how others viewed them as racially and ethnically inferior, the
participants navigated professional identity development that involved facing White
spaces.
Navigating Professional Identity Development

The participants, as members of a marginalized ethnic group, navigated facing
White spaces by utilizing support systems, harnessing cultural capital, and persisting in
academia. Facing White spaces referred to the participants’ experience of operating
within a predominantly White American academic and professional context. This context
also represented the lack of other Latino faculty and peers who could share in the

participants’ experience of being marginalized.
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One factor of facing White spaces was experiencing White privilege in action.
For example, Miguel and Raquel identified instances where faculty and peers seemed to
be unaware of the ways that power and privilege played out in the world. These incidents
led them to feel disillusioned with the counseling profession that professes
multiculturalism and diversity, and yet White power and privilege continued to persevere.
Miguel likened the power of the White system to persevere as the “boat that’s gonna rock
back.” This metaphor captures the tendency for the White power structure to resist
situations where racialized moments are called out. For instance, Aryanna and Miguel
discussed times when they advocated against oppression in their academic experiences
and the faculty did not provide support or validation. Instead, their actions focused on
maintaining the status quo. As a result, some of the participants lost faith that the
profession will advance towards social justice viewpoints that address racism,
ethnocentrism, and oppression in the field. Some of the participants also felt inadequate
to make change in the current power structure of the counseling profession that is
embedded in the larger White spaces of academia and the U.S. The participants also
shared that advocating in a White American system can be emotionally taxing and
draining.

The participants utilized support systems to navigate being marginalized in the
White American world of counseling. They created safety zones of trustworthy,
supportive and validating peers, faculty, supervisors, and mentors. Within these spaces,
the participants felt secure, accepted, and able to be open and honest about their

professional identity development experiences. In a way, these safety zones became a



LATINO DOCTORAL STUDENTS IN COUNSELING 248

family at school where the participants could flourish and excel. By having this safe
space, the participants were able to find a place of personal nourishment and acceptance.
More importantly, this place provided the participants with other faculty and peers who
shared similar experiences and/or were aware of the role of power and privilege in
doctoral programs. The participants relied on this community for support and to learn the
“secrets” of successfully navigating a predominantly White American world.

The participants also relied on the cultural values of personalismo, familismo, a
high value on education, and a strong work ethic to further navigate professional identity
development. Personalismo related to the ways in which the participants naturally and
easily engaged in making meaningful social connections and relationships. Familismo
referred to their commitment to their family and community. Within family, some of the
participants learned the value of education as a means of social advancement. Most of
the participants also learned a strong work ethic that they harnessed to complete tasks and
persevere in the face of challenging situations. All of these cultural factors were an
outcome of the participants’ dedication to their cultural roots and sense of pride in their
ethnic identity as Latino doctoral students. One of the most profound aspects of this part
of the participants’ experience was how their cultural connection defined their
understanding of their purpose in pursuing a doctorate. Many spoke about how their
doctoral degree was not only for themselves; it was also for their family and community.

Participants used their support systems and cultural capital to persist in academia.
They practiced self-care to maintain a work-life balance, as often as possible. The

participants also found it rejuvenating and empowering to attend Latino focused
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professional conferences and to connect with ethnic based organizations. They also
described being self-reliant to find external and internal resources to persist and counter
external messages that they were not good enough to be in a doctoral program.

Hearing these messages and navigating professional identity development led to a
complicated engagement. Complicated engagement referred to the participants’
experience of contradiction within their professional identity. Contradiction pervaded
their experiences and resulted in the participants being cautious in their professional
identity development engagement. Being cautious while navigating the marginalizing
academic and professional experiences as one of the few meant that the participants were
constantly juggling multiple roles, obligations, and contradictory experiences. It also
involved the push and pull related to being a Latino doctoral student in a predominantly
White American setting and contributed to a sense of being in a dance. This dance
involved holding the fear, making sacrifices, and playing it safe.

The subtheme of holding the fear revealed the participants’ experience of facing
tension between their personal and professional value systems. Having this tension
contributed to a complicated engagement, or dance, in professional identity development.
In other words, the participants had a love-hate relationship with the profession and often
faced ambivalence about being involved in professional activities, such as leadership.
This love-hate relationship resulted from the participants’ dislike of the manifestations of
power and privilege in the counseling field that were not addressed. The participants

described feeling discomfort, fear, frustration, anger, confusion, mistrust, and
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disconnection during their doctoral journey because of the lack of social justice oriented
professional activities.

Participants detailed making sacrifices to succeed in the doctoral program. These
sacrifices were spending less time with family due to professional obligations and/or
being geographically far from family. For some of them, this time away from family had
ramifications on their ability to practice self-care. Aryanna also shared how she longed
for time with family as it gave her access to her cultural traditions that made her feel
secure and comfortable. This sacrifice can be equated to functioning without an essential
part of their cultural self, and can add another layer of loss and sadness to the already
demanding doctoral lifestyle. Moreover, these sacrifices resulted in a dismissal of an
essential aspect of self within professional identity. In other words, the participants faced
developing a professional identity that did not fully integrate parts of their personal
identity, such as family connections.

Playing it safe meant “playing the game” (Carina) and figuring out the
professional terrain in order to navigate it and succeed. This subtheme also captured the
challenge of figuring out how to navigate multiple professional roles as a doctoral
student. Playing it safe involved consciously deciding on what parts of the self one will
reveal in what setting. For example, Miguel shared how he often considered how to
pronounce his name (with a Spanish accent or without), and how to mediate his behaviors
so others do not label him as the “angry brown man.” However, many of the participants
also expressed how they did speak up against injustice while playing it safe. The dance

that ensued within this complicated engagement revealed the manner in which the
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participants faced contradictions and had to constantly react and adapt to an environment
that at times, was inhospitable. Being in this environment created an opportunity for the
participants to deconstruct and re-define their professional identity as Latino counselor
educators.

Becoming a Latino Counselor Educator

For the participants, their process of becoming a counselor educator involved
finding voice, reclaiming power, and disrupting the norm. Finding voice included
finding congruency between personal and professional identities, integrating self with
work, and being an advocate. In particular, the participants described how their ethnicity,
gender, and sexual orientation were integral parts of their emergent professional identity.
As such, the participants were intentional about incorporating cultural artifacts, such as
maracas and Spanish music to their professional work and offices. They were also driven
to social justice advocacy and speaking up against injustices in academia and in the lives
of their clients. In so doing, the participants found voice.

By finding voice after being silenced, the participants reclaimed the power that
was taken from them by the experiences of marginalization in the counseling doctoral
program. Reclaiming power involved continuing to find voice, becoming empowered to
graduate, and using educational privilege to give back to marginalized communities.
Some of the participants spoke about the need to use their educational privilege and
power to advocate for the needs of marginalized communities. They also expressed their

commitment to research and service that advanced the well-being of oppressed
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individuals and communities. In this way, the participants reclaimed power by using
their educational privilege to give back; and to honor their cultural roots and history.

Participants also shared how their marginalizing professional experiences
grounded their identity and work in the field. From this place of knowing invalidation
and invisibility, the participants committed to teaching, doing research, and counseling in
a manner that did not perpetrate oppression or further marginalization. In so doing, the
participants disrupted the norm. They disrupted the norm by de-constructing and re-
defining what it means to be a counselor educator.

Simply by being a Latino doctoral student in counseling programs, the
participants disrupted the norm of what kind of student can and will succeed. As Latino
doctoral students in counseling programs, the participants represented a collective story
of resistance. As Mary stated, “my presence is resistance and the fact that you’re doing
this [dissertation] that is resistance, and the fact that I’'m being interviewed is resistance
and with resistance comes hope.” This dissertation serves as a story of hope for all
marginalized and invalidated students in doctoral programs. In the following chapter, |
discuss the interpretations of these findings and its implications for our field. In addition,

| describe the limitations of this study and future directions for research.



LATINO DOCTORAL STUDENTS IN COUNSELING 253

CHAPTER FIVE
DISCUSSION

In this dissertation, | presented the collective story of eight Latino doctoral
students in counseling programs navigating professional identity within a predominantly
White American profession. Their counterstories provided an additional way of
understanding the professional identity development for doctoral students in counseling
programs. Specifically, their stories represented a diverse understanding of how Latino
doctoral students experienced professional identity development as they negotiated being
in a predominantly White American context. The concept of a rollercoaster emerged as a
metaphor for understanding the complexities of their experiences. Embedded within the
rollarcoaster is the role of ethnicity. The three themes that captured the role of ethnicity
included: (1) being one of the few, (2) navigating professional identity development, and
(3) becoming a Latino counselor educator.

In this chapter, | provide an interpretation of the findings. This interpretation
includes the metaphor of a rollercoaster and the role of ethnicity as described by the three
themes that emerged from the data. 1 also explain the implications for counselor
education, doctoral counseling programs, and Latino doctoral students in counseling
programs. | end the chapter with an explanation of the limitations of this study and
directions for future research.

The Rollercoaster Experience
The professional identity development of the eight Latino doctoral students in this

study differed in various ways from how the current models described the process
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unfolding. Across all the current models of professional identity development in
counseling, the integration of personal and professional identities is the ultimate goal and
outcome for the student (Dollarhide et al., 2013; Skovholt & Ronnestad, 1992). These
models explained the process through which the students developed internal confidence
and took responsibility for their professional growth (Dollarhide et al., 2013). The
models also described a somewhat linear process where the student arrives at some type
of congruency and sense of fit within the profession and the professional community
(Gibson et al., 2010).

Unlike the White American doctoral student experience of resolving the
emotional dissonance experienced during professional identity development (Dollarhide
et al., 2013), the participants in this study experienced emotional and psychological
challenges at all developmental points. The participants often felt confused and doubtful
throughout their doctoral journey. They vacillated between feeling defeated to feeling

empowered. Figure 5 depicts this process.
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Due to the power and privilege that can play out in predominantly White
American professional contexts, the participants experienced marginalization and
oppression based on ethnicity. As a result, their process of integrating personal and
professional identities was complicated and in constant tension. This tension impacted
their sense of integration with the field and how they engaged in the socialization process
of developing a professional identity. Instead of following the linear path described by
the current models on professional identity development, the participants experienced ups
and downs in the process.

In the beginning, the participants described feeling excited about pursuing a
doctorate. As the program progressed and the experiences of being “othered”
accumulated, the participants became disillusioned and doubtful. They doubted their
place in the program and whether or not the degree was worth it because of the
psychological and emotional pain felt in an environment where they were marginalized.
However, these marginalizing events led to a constant process of negotiating one’s place
in the program, in the profession, and within oneself. This process of negotiating who
one is and who one wants to be as a Latino counselor educator was a recursive experience
and involved self-reflection, discussions with others, and a reconnection to cultural roots.
From this negotiation, the participants engaged in the evolving process of becoming a
counselor educator.

Upon entry to the doctoral program, the participants felt excitement and joy at
their choice to pursue a doctorate in a field that they loved. As they enjoyed the uphill

ride in the doctoral program, they began to experience times of invalidation and
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invisibility due to being one of the few. Because they were one of the few, as a Latino
doctoral student in a predominantly White American profession, the participants felt the
biopsychosocial effects of microaggressions. As these effects accumulated during the
doctoral program, the rollercoaster entered a decline.

During this decline, the participants felt disillusioned and defeated. When they
started to navigate these experiences, the participants found a way to shift the
rollercoaster yet again. Now, the rollercoaster began to incline and the participants felt
empowered and motivated. Since the effects of being one of the few persist throughout
this process, the participants experienced a dip in the rollercoaster. This decline was less
severe as previous ones and began to represent the transformation from wanting to quit to
wanting to finish.

Pride and cultural capital remained consistent throughout this process. These two
factors were motivators for the participants and emphasized the role of ethnicity in their
experiences. Being one of the few also remained constant in the process. Their status of
being one of the few was now a source of strength, resistance, and disruption to the norm.
Because the participants’ experience followed a non-linear path, the metaphor of a
rollercoaster emerged as a helpful visual to understand this process. Also, given that
power and privilege played a role in their professional identity development experiences,
the rollercoaster metaphor captures the ebbs and flows of this process. The role of
ethnicity, as described in the three themes, illustrates that power and privilege were

factors in the participants’ professional identity development experiences.
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The Role of Ethnicity

From the beginning of the doctoral experience, being Latino mattered. Being
Latino mattered in the ways that the participants were treated by others, how they
navigated professional identity development experiences, and in the process of becoming
a counselor educator. Being one of the few, as a Latino, meant that the participants’
presence in the doctoral program and in the counseling field held significance. This
significance was that the participants were different from their White American
counterparts based on ethnicity. As a result, they not only had to meet the professional
and academic requirements of the doctoral program, they also navigated racialized
experiences.

These racialized experiences created many contradictions. For example, they
were valued and devalued, heard and silenced, validated and attacked, integrated and
disconnected. They battled the imposter syndrome, self-doubt, and a disconnection with
the profession’s values and beliefs. At the same time, they felt confidence, had resolve to
persist, and felt connection with others in the field. In a way, they operated in the
borderlands or in-between cultures (Andzaldua, 1987; Delgado Bernal, 1998), as
someone who belonged to the counseling profession and as someone who did not belong
based on ethnicity.

Figure 6 shows this in-between space and the intersection between ethnicity and

professional identity in the participants’ experiences.
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Figure 6: Being In-Between

From this in-between place, the participants’ socialization process resulted in a re-
definition of professional identity. They defined their professional identity in terms of
ethnic identity and connection to community. For example, many of the participants
integrated their ethnicity with their professional identity by bringing cultural artifacts
(such as maracas and Spanish music) into the classroom. The participants used their
educational privilege to give back to community through mentorship, clinical service, and
scholarship. The participants had a sense of responsibility for community and were
active advocates.

They were intentional about future employment selections and were mindful
about working at a place that had social justice principles and practices. The participants
wanted to find a work place that was safe and aligned with their social justice identity.
All of the participants seemed to have a strong social justice orientation, possibly

resulting from being one of the few. Many described how their personal experiences of
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microaggressions compelled them to pursue social justice actions. This orientation was
also fueled by their sense of responsibility and commitment to community.

Most of the participants spoke about the primacy of community in their
experiences as Latino doctoral students in counseling programs. Community signified
connection, safety, validation, support, and provided motivation to complete the
doctorate. Hinkle, larussi, Schermer, and Yensel (2014) also found, through a qualitative
study of 35 doctoral students (3 of which were Latino), that succeeding for family and
community amid obstacles was a source of motivation for pursuing a doctorate. Further,
they stated, “external factors of family and community were also identified as motivating
in the pursuit of a counselor education and supervision degree, particularly for
participants of color” (Hinkle, et al., 2014, p. 9). Similarly, the results of this study
support that for Latino doctoral students (who are considered participants of color) that
family and community were motivating and protective factors in their professional
identity development.

For the participants, their professional identity was defined and shaped within
community and connection to ethnicity. For instance, while the current professional
identity development models emphasized individuality and autonomy (Carlson et al.,
2006; Dollarhide et al., 2013) the participants’ experiences emphasized these factors
within connection and community. In other words, the participants expressed their
individuality and autonomy within their familial and communal roles. Instead of seeking
prestige and power, the participants sought to make their families proud and to make

meaningful community relationships. This finding is similar to what Ortiz and Santos
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(2009) discovered from their qualitative study of Latino college students. In their study,
many Latino students reported developing greater political consciousness and a
collectivistic awareness regarding their actions and future plans as scholars. They viewed
education as the primary vehicle towards improving the status and power of their ethnic
group and of themselves (Ortiz & Santos, 2009).

Because ethnicity carried a significant meaning in the doctoral program, the
participants engaged in ethnic identity development by connecting to roots and
integrating ethnicity with professional identity. All of the participants explained that
their ethnic identity was “strong” and became more salient when they entered and
progressed in the doctoral program. It became more salient because they were one of the
few Latinos in their doctoral program, thus making their ethnicity more paramount within
that context (Saylor & Aries, 1999; Wilkenson, 2010).

Ethnic identity served as a buffer and was an integral part of professional identity
development. In addition to accommodating to the counseling profession’s values the
participants also integrated ethnicity into their professional identity to expand upon what
it means to be a counselor educator. In much the same way as the college students in the
above referenced study did, the participants in this study forged a new hybrid
professional culture that integrated ethnicity. As Ortiz and Santos (2009) stated, the
students “[were] becoming Americanized and forging a new hybrid culture they found to
be personally and collectively beneficial, one that did not entail sacrificing valued and
treasured elements of their Latino culture and heritage” (p. 314). Instead, they reclaimed

voice and disrupted the norm to persevere and make space for themselves in a White
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world. The manner in which the participants made this space and figured out their
professional identity were captured in the following three themes.
Overview of Themes
The three themes that emerged from this qualitative study of the professional
identity development of eight Latino doctoral students in counseling programs were: (1)
being one of the few, (2) navigating professional development identity, and (3) becoming

a Latino counselor educator. Figure 7 presents the visual depiction of this framework.
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Figure 7. Identity Development Process Revisited
Even though the data were categorized into three major themes and multiple
subthemes, it is important to remember that the themes are not mutually exclusive;
instead they represent a process. In other words, the participants’ experiences as being

one of the few carried over into navigating professional identity, which informed how
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they became Latino counselor educators. In the following section, | provide an overview
of the three major themes that emerged from this study.
Being One of the Few

The first theme was being one of the few Latino doctoral students in the
counseling program and profession as a whole. Being one of the few as a marginalized
Latino doctoral student meant that they were subjected to racialized experiences that
made them feel invalidated, invisible, and misunderstood. According to CRT and LatCrit
tenets, all educational experiences are racialized and influenced by power and privilege
that maintains White American power over other cultural groups (Delgado & Stefancic,
2007; Gildersleeve et al., 2011; Levin, Jaeger, & Haley, 2013; Truong & Museus, 2012).
As a result, the participants faced microaggressions and a daily struggle of countering
erroneous perceptions and invalidating interactions that were influenced by ethnicity.
Having such experiences resulted in biopsychosocial outcomes such as physical,
psychological, and social ramifications, and led to professional identity development
situations that were different than what their White American counterparts experienced.
Navigating Professional Identity Development

The next theme, navigating professional identity development, demonstrated these
differences in how the participants were forced to navigate professional identity as one of
the few Latinos in their cohort and in the profession. The participants, as members of a
marginalized ethnic group, had to face racialized professional experiences in the White
space of the counseling program. These racialized situations were fueled by how faculty

and peers viewed them as members of a marginalized ethnic group, which led to a feeling
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of invalidation and a dismissal of academic and professional competence. Navigating
such experiences led to a complicated professional identity development process for the
participants. The three subthemes, (1) holding the fear, (2) making sacrifices, and (3)
playing it safe, described the ways in which the participants’ experiences were
complicated by racialized situations.

As Latino doctoral students in a predominantly White American professional
setting the participants had experiences that led to value conflict and confusion. Often,
the participants felt tension between their personal values (that were informed by
ethnicity and promote collectivism) and those of the profession (that tend to promote
individualism and competition). Some of the participants described holding the fear
related to navigating the tension between their personal and professional value systems,
while knowing that involvement with professional activities was a requirement. In other
words, the participants had a love-hate relationship with the profession and had to hold
this fear, of engaging despite some value conflict, in order to participate in the
professional tasks required of a doctoral student. As a result, they felt that it was hard to
be authentic and that they were being hypocritical because they were aligning with both
their personal and professional value systems. For example, on the one hand, some of the
participants taught and encouraged counselors-in-training about professional leadership,
yet some of the participants did not engage in leadership because of the value conflict and
dissonance it created for them as Latino doctoral students in a White space. Having to
hold this fear created by the tension between value systems created an additional aspect

to the participants’ experience of professional identity development.
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The participants also detailed the many familial, personal, and financial sacrifices
that they made to attend and continue in doctoral programs. Many participants felt guilt
about not being able to include their family in their journey and were not able to attend
family functions on a regular basis. Others spoke about the lack of self-care time and the
financial strain involved in visiting family who lived very far away. Because of these
sacrifices, it can be said that the participants had to function without an essential part of
their cultural self (i.e. their family connections), which added another layer of loss and
sadness to the already demanding doctoral lifestyle. Moreover, these sacrifices resulted
in a dismissal of an essential aspect of self within professional identity; the participants
developed a professional identity that did not fully integrate parts of their personal
identity that included their connection with their family.

They also played it safe by figuring out and abiding by the professional “game.”
Playing the game meant meeting the professional obligations of the doctoral program in
order to succeed despite racialized experiences. It also meant deciding on what parts of
the self they would reveal in what setting, how to navigate multiple professional roles,
and monitoring what one says. Often, the participants had to react and adapt to an
environment that was inhospitable.

By utilizing support systems, harnessing cultural capital, and persisting in
academia, the participants navigated these experiences and persevered. The participants
relied on trusted colleagues, family support, and maintained a strong work ethic to persist
in academia. The participants also found respite in their families of origin. Harnessing

the strength of the family, personalismo, and having a strong work ethic also helped the
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participants navigate their professional identity development. By reconnecting to family
and cultural roots the participants reminded themselves of their sense of purpose in
pursuing the doctorate, which was for the advancement of their family and community.

Because they were astute at making connections due to the cultural value of
personalismo, the participants naturally networked and formed relationships with others.
When they doubted their place in the program and wanted to quit, the participants relied
on their value of education and a strong work ethic to continue on their doctoral journey.
As they continued on their doctoral journey and developed a professional identity as a
counselor educator, the participants described an evolving process. They explained that
they were still aspiring towards a professional identity and were still engaged in the
process. The last theme captured this process.
Becoming a Latino Counselor Educator: Towards a Re-definition

The last theme, becoming a Latino counselor educator, captured the participants’
evolving resolution of their professional identity experiences. Their process of becoming
a counselor educator involved finding voice, reclaiming power, and disrupting the norm.
Finding voice involved finding congruency between personal and professional identities,
integrating self with work, and being an advocate. By finding voice, the participants
reclaimed the power that was taken from them by the experiences of marginalization in
the counseling doctoral program. Reclaiming power included continuing to find voice,
being empowered to graduate, and using educational privilege to give back to

marginalized communities.
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Participants disrupted the norm because they were aligned with Latino cultural
values that promote collectivism, and were invested in social justice action and service to
marginalized communities. They pursued a doctorate for the advancement of family and
community. These findings were contrary to what the research on the experiences and
motivations of counselor education doctoral students tended to be. Two qualitative
studies explored the doctoral student persistence and motivation of mostly White
American samples (Hinkle et al., 2014; Hoskins & Goldberg, 2005). The researchers
found individualistic reasons for pursuing the doctoral degree, such as personal
achievement and fulfillment (Hoskins & Goldberg, 2005), and to be a professor and to
prove oneself as capable (Hinkle et al., 2014). The results of the present study show that
this sample of Latino doctoral students were motivated by collectivistic reasons instead of
individualistic ones.

For the participants, becoming a Latino counselor educator involved a process of
re-defining and de-constructing what it means to be a counselor educator. The
participants integrated their complicated process of developing a professional identity
that involved a push and pull phenomenon. For instance, while the participants played it
safe they also disrupted the norm; while they took risks, they reclaimed power; and while
they felt silence, they found voice. While they felt integrated into the field, they also felt
not integrated. For example, one of the participants played it safe by publishing scholarly
research articles, yet disrupted the norm by focusing on clinical work that benefits Latino
communities. In focusing on clinical work she went against the norm of her graduate

program, which encouraged scholarly research over counseling practice. Because the
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participants engaged in this type of push and pull throughout their professional identity
development, their experiences served as counterstories to what is currently known about
the process.

The three themes that | described provide another way of understanding the
professional identity development for students who do not identify as White American.
The collective counterstory of the eight participants in this study detailed the complex
and multifaceted ways that their professional identity development was different and
influenced by power and privilege.

Discussion

My analysis of the data from a LatCrit perspective revealed the ways in which the
participants’ experiences of developing a professional identity development differed in
various ways from their White American counterparts. The ways they differed involved
two major aspects. First was how the participants integrated ethnicity with professional
identity. They described how ethnicity was an integral part of their development and
could not be kept separate from professional identity. The second aspect was that the
participants’ professional identity development was like a rollercoaster and did not follow
a linear path.

According to our current understanding of professional identity, doctoral students
follow a somewhat linear path that leads to a successful integration of personal and
professional identities (Dollarhide et al., 2013). This model along with the CACREP
standards and self-management strategies provides the profession with guidelines of how

many doctoral students begin to identify as counselor educators. What the



LATINO DOCTORAL STUDENTS IN COUNSELING 269

aforementioned guidelines did not provide for were the racial and ethnic differences in
the socialization process by which Latino doctoral students may develop a professional
identity as a counselor educator. In this way, the current understanding of professional
identity perpetrates the dominant ideology that promotes colorblindness, equality, and
meritocracy (Delgado & Stefancic, 2007). By promoting this colorblind approach to
identity development, the profession is unwittingly sending a message to doctoral
students that they must conform and assimilate to the current idea of what comprises a
counselor educator identity. Assimilation refers to the process through which ethnic
groups change cultural patterns to fit in with the mainstream culture (Parrillo, 2013). By
default, assimilation negates ethnic differences for the sake of conformity and sameness.

Beyond a colorblind approach, the results of this dissertation lend to a much more
colorful view of how professional identity development can evolve. This colorful view
included the ways in which the participants did not negate their ethnic differences for the
sake of conformity. Instead, the participants harnessed their ethnic differences as cultural
capital to accommodate within a predominantly White American profession. The
participants integrated ethnicity into their professional identity development and proved
that their reasons for becoming a counselor educator were embedded in cultural
worldviews and a sense of collectivism.

Therefore, the participants’ active construction of a professional identity
integrated ethnicity into their re-definition of what it means to be a counselor educator.
The data debunks the myth that professional identity is colorblind, based on merit, and

equal amongst all students. On the contrary, professional identity development, for the
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participants in this study, was not colorblind. Their experiences explicated the powerful
role of ethnicity that created a colorful picture of how professional identity development
can proceed in a less linear fashion.
Implications

The results of this study showed that the participants’ experience of developing a
professional identity development was more like a rollercoaster and affected by racialized
situations in all five areas of doctoral studies: teaching, supervision, research, leadership
and service, and counseling. Similar to the recommendation of infusing multiculturalism
into all areas of counseling programs instead of isolating it to one class (Stadler, Suh,
Cobia, Middleton, & Carney, 2006), the implications for this study detail ways that
diversity can be integrated into our profession and doctoral counseling programs.

Following the results of this study that indicated that ethnic identity development,
validation, connection, and support were vital to the participants’ ability to persist and
graduate, the following recommendations provide some ways to address these factors.
Validation, connection, and support were central to the emergent themes due to the
participants’ marginalizing experiences. Because of these experiences, the participants
needed validation, social connection, and support to overcome racialized situations and to
re-focus their efforts towards completing the doctoral degree. The recommendations
promote inclusivity, create community, and provide support services for Latino doctoral
students in counseling programs. In addition, the recommendations help create an
environment where the students’ ethnic identity can flourish and the students can develop

a strong professional identity. Dollarhide et al. (2013) emphasized the development of a
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strong professional identity for counselor education doctoral students so they can provide
adequate education to future counseling students. Additionally, doctoral students can
benefit from a strong ethnic identity that can be harnessed when teaching counseling
students about their cultural identity in their professional role.

Doctoral education is more than acculturating students to the field of counseling,
it is also about cultivating students’ professional identity that is congruent with who they
are as cultural beings. It is an opportunity to produce counselor educators who have a
strong sense of their ethnic identity and how that defines and shapes their professional
work. By so doing, doctoral education can take an active role in moving the counseling
profession to a place where multiculturalism and diversity are core values. The following
recommendations can aid in this process.

Recommendations for the Counseling Profession

One way to cultivate diverse understandings of professional identity is by
promoting inclusivity. All members of the counseling profession can have personal and
meaningful conversations about the ways that power and privilege are manifesting in
counseling programs and in the profession. These conversations could be conducted at
the local and national levels. At professional counseling conferences, staff, faculty, or
organizational divisions (such as Counselors for Social Justice) could facilitate these
conversations. The Association for Counselor Education and Supervision (ACES) can
take an active role in having conversations and dedicating time, effort, and thought in the

pursuit of inclusivity for all students.
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From these discussions designed to encourage all professional members to be
open and honest about their perceptions of power and privilege, action plans can be
created. Some actions could include advocacy efforts designed to promote inclusion,
community, and supportive services. Professionals might provide training and
workshops on racial and ethnic identity and how they play a role in professional identity
experiences. The profession’s scholarly journals can incorporate research about race and
ethnicity into their regular publications as well as special issues. Advocacy statements
that validate the Latino experience and provide language from which to cultivate
discussions on power and privilege could also prove helpful.

The profession as a whole can provide family friendly professional conferences
that emphasize and incorporate family and cultural aspects. Because family and culture
are integral components in the professional identity of Latino doctoral students, these
aspects can be included in professional activities. For example, family could be invited
to the orientation events of the program and to any other social events planned for
students. By doing so, Latino doctoral students may feel that their family and cultural
aspects are more integrated with their professional identity.

Professional conversations and trainings about race, power, and privilege can
promote an inclusive environment where invalidation and microaggressions can be
minimized and dealt with openly. From this place, professionals within the profession
can engage in intrapersonal and interpersonal activities to further inclusivity, promote

community, and create supportive environments.
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Recommendations for Counselor Education Doctoral Programs

As a subset of the profession, counselor education doctoral programs can also
cultivate diverse understandings of professional identity through inclusion, community,
and supportive services. The following recommendations can be implemented within
counseling programs. Department chairs, deans, staff, faculty, and students can engage
in implementing some of these ideas by dedicating time, effort, and thought to it.

Counseling programs can encourage inclusivity by providing professional
development and training about the various expressions of professional identity
development amongst students of color. For example, department chairs and advisors
can practice conversation skills aimed at acknowledging and discussing the role of power
and privilege in the students’ experiences. The curriculum for doctoral students can
incorporate the research from this study and others similar to it, in order to expand on the
current understanding of professional identity development. In particular, the curriculum
can acknowledge the ways that power and privilege play a role in the development of
students of color and how this experience is different from White American counterparts
because of racialized situations. Course time could be dedicated to this topic and to
informing students how to navigate such racialized situations in the program and in future
employment settings, including in the world of academia as junior faculty.

Cultivating mentorship between faculty and doctoral students can also be helpful
in teaching students how to navigate the world of academia. Mentorship can also create a
validating and supportive community when the mentors have a level of critical

consciousness that would make them more likely to validate racialized experiences. In
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addition to having a high level of critical consciousness, mentors from various ethnic
groups other than White American can create an environment where doctoral students of
color feel that there are others who look like them. Having such an environment lends to
a comforting feeling of community.

Creating community is crucial both in the program and outside of school.
Counseling programs can cultivate an academic family by creating consultation circles
and allowing group authored dissertations. Because the results of this study indicated
that the participants harnessed their cultural capital of familismo and personalismo by
creating family at school and connecting with others, group authored dissertations would
allow for collaboration. In collaboration, Latino doctoral students could build
community that would shield them from the feeling of marginalization often faced in
predominantly White American environments. Programs could provide ethnic based
student organizations where students could share their marginalizing experiences. In
much the same way that ethnic focused organizations on campus served to retain students
of color (Ortiz & Santos, 2009), having a supportive community can help the participants
to persevere and find a place of solitude, connection, and respite.

Programs can also provide support services for financial and emotional health.
For example, a list of therapists-of-color in the community who the students can visit for
counseling services can be provided. Therapists-of-color are more likely to provide
validating counseling services because they may share in similar racialized experiences
as the Latino doctoral students. As the results of this study indicated, the participants

sought others who shared in their experiences and looked like them. By having
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therapists-of-color available to them, programs would be providing counseling options
that acknowledge that students of color need professionals who share similar ethnic
identities as them. Counseling programs can create events that incorporate the students’
family and encourage community based connections outside of school. Graduate student
funding or fundraising to help provide financial support for travel to visit family or to
bring family to campus would prove helpful in cultivating community and family
connections.

Recommendations for Counselor Educators

Beyond what the counseling profession and counseling programs can do to
promote inclusivity, create community, and provide support services, counselor educators
have the opportunity to affect the lives of Latino doctoral students in counseling
programs. Counselor educators can have one of the most influential roles in the
professional identity development of doctoral students in counseling programs. The
following ideas for counselor educators can be a starting point from which to cultivate
more ideas on how to create an environment where Latino doctoral students feel
validated and can flourish.

Counselor educators, being the ones touching the lives of doctoral students, can
actively contribute to diverse understandings of professional identity through inclusion,
community, and supportive services. Counselor educators can promote inclusion by
openly discussing race and ethnicity as it affects the doctoral journey of their students.
Their role could entail being an ally by increasing their critical consciousness and

cultivating students’ ethnic identity development by integrating ethnicity. Counselor
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educators could participate in professional development and other self-educating
activities to increase their personal critical consciousness. In so doing, the faculty
member will be more likely to recognize and validate incidents of microaggressions and
racialized situations as they happen. In this way, the counselor educator can provide a
safe relationship within which the Latino doctoral student can express feelings and
thoughts associated with racialized moments in their professional identity experiences.

In addition, faculty and supervisors can have a discussion about the student’s
level of acculturation and ethnic identity as it relates to their identification with cultural
values that may influence their professional identity development. There are multiple
Latino focused clinical and supervision assessments and models that can help faculty and
supervisors meet this goal. Engaging in cultural exploration enables counselor educators
and supervisors to open the door for more discussion on the topic. They may also be
providing students with awareness and insight about their ethnic identity that had not
been discovered before this experience. As the results of this study showed, cultivating
ethnic identity is imperative to the student’s successful integration of personal and
professional identities.

Along with encouraging ethnic identity development, counselor educators can
empower students to incorporate aspects of their ethnicity into their professional work.
This can be done by asking students about any cultural artifacts they would like to
incorporate into teaching, supervision, or counseling. Another way would be to
encourage students to incorporate cultural aspects into their research interests as a way of

grounding their research agenda within connection to their ethnicity. Faculty,
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supervisors, and mentors can inquire about a student’s reasons for pursuing a doctorate,
research interests, and future career goals. They can be intentional about encouraging the
student to pursue their personal interests that may align with ethnic identity and
connection to community. In so doing, counselor educators provide an inclusive setting
where all research ideas and interests are welcome and pursued.

Beyond providing a safe and validating relationship with students, counselor
educators can also be responsible for advocacy. Being an advocate for Latino doctoral
students in counseling programs is needed because of the potential for racialized
situations to occur. As this study indicated, racialized situations can create a harmful
environment for Latino doctoral students in counseling programs. Counselor educators
can increase the retention rate for Latino doctoral students in counseling programs by
advocating against such practices and helping students have the opportunities to engage
in racially-based research and other professional activities.

Recommendations for Latino Doctoral Students

Not only is the counselor educator an active contributor to the professional
identity development of Latino doctoral students, so too are the students themselves.
Students can bring their ethnicity and other personal identities into the conversation and
the work that they do in the program. When they feel safe and validated within their
relationships with faculty in the counseling program, students may feel more open to
discuss their ethnicity. In this type of validating setting, students can be vocal about
culture and other personal identities and how they play a role in professional identity.

Also, they can ask for family oriented academic and professional activities. Students can
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also be intentional and mindful about having family time and maintaining a work-life
balance. This intentionality can be done through scheduling family time and self-care
activities that can be part of the doctoral journey. Students can harness cultural capital to
persist intentionally by incorporating ethnicity and work-life balance in the counseling
program.

Students can also participate in networking events with multicultural groups, both
online and in person. For example, there are the Latino Researcher’s Network, National
Latino Psychological Association, and Latinas Completing their Doctoral Degree
Facebook page. These groups can provide a place for students to feed their soul by being
around others who look like them and are facing similar challenges. In this way, students
can create safety zones where they can seek validation, understanding, and support to
counter oppressive experiences that happen in their doctoral journey. On a personal note,
| engaged in these activities to feed my soul throughout my doctoral experience.

Given that Latinos have the potential of comprising one third of the college
student body in the coming decades (U.S. Census, 2011), the counseling profession can
continue grappling with and eliminating the negative consequences of power and
privilege. This can be done by building critical consciousness as a profession and
dismantling the dominant ideology that permeates the current understandings of
professional identity development. In so doing, the profession can arrive a little closer to
creating “developmentally focused counselor education programs” (Van Hesteren &
Ivey, 1990, p. 527) that include cultural diversity and social justice practices (Ratts et al.,

2015) that foster “systemic change” (Van Hesteren & Ivey, 1990, p. 524). In this way,
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the profession can continue to evolve towards an inclusive and validating environment
for all students.
Limitations

As with any qualitative research study, certain limitations exist in the
interpretations and application of the findings. | detail three limitations of this study: my
positionality as the researcher, sample size, and the diversity of the sample. These
limitations can affect the degree to which the findings of this study can be applied to
other populations, and opens the data to re-interpretation.

Because | was the primary researcher, the findings provided one viewpoint on the
professional identity development of the participants. My positionality as a Latina
critical race researcher lent to an analysis that focused on the ways in which power and
privilege played a role in the participants’ experiences. From this perspective, the
analysis of the data revealed that ethnicity was significant in the participants’ professional
identity developmental process. In particular, my analysis focused on the ways that
power and privilege in the predominantly White American counseling profession
impacted the professional identity development of the participants based on ethnicity. In
this way, the analysis was limited to this theoretical framework and may have been
different if viewed from another perspective. An additional limitation to my analysis was
the amount of peer review that | participated in. Due to time restrictions, it was not
possible to perform more than one peer review. Having additional peer reviews may

have revealed other themes from the analysis that I did not capture.
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The sample size of eight participants likewise limits the application and
transferability of the results to other individuals who are not similar to the population
studied. Hence, the findings are limited to understanding the experiences of the
participants and others who share similar situations (i.e. enrolled in a doctoral program in
counseling and identify as Latino) and lack the ability to be generalized to other
populations. Despite the small sample size, the depth and richness of the data gathered
from three interviews from each of the eight participants led to the compilation of a
collective story that was profoundly revealing. One of the benefits of this type of thick
descriptions is that it provides a thorough understanding of how the participants make
meaning of their professional identity development in a predominantly White American
profession (Creswell, 2012; Hunt, 2011; Tuohy et al., 2013). Also, given the dearth of
research on this topic, generating rich descriptions through a qualitative research study
helps the field learn more about the personal introspective and subjective experiences of
the participants (Denzin & Lincoln, 2011; Mertens, 2005). Through this method,
multiple avenues of future research are generated.

The demographics of the participants in regards to gender and sexual orientation
further served as a limitation to the study. The majority of the sample was female and
heterosexual. The experiences of males and individuals identifying with other sexual
orientations were not fully captured; therefore the results more likely reflect the
experiences of female, heterosexual Latino doctoral students in counseling programs. By

not knowing more about the experiences of men and others who identify with other
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sexual orientations can limit the generalizability of the findings to individuals who share
these identities.
Future Research

Based on the limitations of this study and from new questions that arose from the
interview process, the following ideas for future research are provided. These ideas can
help us learn more about the intricacies of developing a professional identity as a Latino
doctoral student in a predominantly White American profession. More specifically, we
can learn about the ways that power and privilege manifest in our profession and impact
professional identity development for all students. Future research can help us learn what
we are missing in our understanding of this complex process.

It may be worthwhile to explore the development of a model of Latino
professional identity development in counseling programs. This model could be
developed from the experiences of more than eight participants from various programs
across the nation. The model could emphasize ethnicity and other marginalized personal
identities that have not been incorporated in our current understanding of professional
identity. Further, we could deconstruct our current models and explore the reason for the
omission of race and ethnicity.

Another area for research would be to understand the experiences of Latino
doctoral students in counseling programs not in predominantly White American
institutions. For example, how do students in Puerto Rico make meaning of their
professional identity development? This is a unique question because students in Puerto

Rico belong to a predominantly White American profession, yet may not face the same
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racialized situations like Latino students in the U.S. Exploring their navigation of
professional identity within this context would prove helpful in expanding how the
counseling field understands the professional identity development for students who are
not attending doctoral programs in the U.S. or for international students attending a
predominantly White American program in the U.S. As the profession expands and
grows internationally, it is likely that doctoral programs will emerge outside of the U.S.;
thus exploring this topic in other countries would be helpful. It would be helpful because
it can provide diverse understandings of professional identity development that can be
used to validate the experiences of international students.

It was interesting to note that the Latino cultural value of spirituality did not
surface as significant in the experiences of the participants. One participant shared how
her doctoral education and her feminist scholar identity led her to no longer feel
connected to her Catholic religious beliefs. She explained that this outcome happened
because of value conflicts between her personal worldviews and those of the religion.
Another participant expressed that her faith and religion held a prominent place in her
professional identity development. Beyond these two experiences, no one else spoke to
the relevance of spirituality within their professional identity development experiences.
Given the cultural importance of this aspect and the lack of its emergence in this study,
future research could explore the role spirituality plays in professional identity
development for Latino doctoral students.

Racial identity was another aspect that can be further explored. The participants

expressed that their racial identity was Latino and did not choose the racial categories
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provided by the U.S. Census classifications. Exploring more about this choice would be
another area of research as it possibly speaks to another area of resistance to the U.S.
racial classification system. Interviewing or surveying Afro-Latinos or other Latinos who
identify with a racial identity other than White may be another line of inquiry.

Another topic for future research would be to more fully understand the influence
of guilt in professional identity development experiences. Guilt arose as a common
experience for some of the participants; however the intricacies of how guilt played a role
was not fleshed out. In addition, most of the participants in the study did not have
children. Future research could explore the role of being a parent in professional identity
development, especially given the importance of family in the Latino culture. It would be
meaningful to understand how parents integrate this identity with their professional
identity.

Finally, it would be helpful to learn more about the social justice identity and how
it manifests in professional identity. Since all of the participants described having a
social justice identity, it would be beneficial to more fully understand the process and
purpose of this identity with development. Along the lines of identity, exploring more
fully the ethnic identity process of Latino doctoral students in counseling programs would
also be another line of research, as well as learning more about students’ levels of critical
consciousness.

These additional aspects are significant because spirituality, racial and ethnic
identity, being a parent, and having a social justice identity can further complicate

professional identity development. Given that the results of this study implied that the
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participants’ development was shaped by ethnicity and power and privilege, it would also
seem that these other components may also play a role. Future research can address these
aspects and provide a more holistic view on how Latino doctoral students integrate
multiple identities into their professional identity.

Since this was a qualitative study, subsequent studies could explore the factors in
their experiences from a quantitative viewpoint. For instance, how might mentorship or
support systems serve as a predictive or protective function in professional identity
development? Given the complexity of the professional identity development of Latino
doctoral students in counseling programs, much qualitative and quantitative research
could be conducted. This research would provide much needed depth and knowledge to
our current understanding of the topic.

Conclusion

This study began to highlight the significance of ethnicity and how power and
privilege played a role in professional identity development of Latino doctoral students in
counseling programs. According to LatCrit, power and privilege pervade the educational
experiences of Latino students. Power and privilege operate in U.S. society to maintain
the current power structure that is White dominated (Valdes, 2005). Within this power
structure, Latinos are perceived as inferior and are made to be invisible. The participants
in this study experienced invisibility not only based on ethnicity, but also on sexual
orientation, gender, and class. Yet, despite the efforts by the dominant academic and
professional system to maintain the status quo (i.e. that power and privilege is held by

White Americans), the participants reclaimed their power by sustaining themselves
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within meaningful connections to family, culture, validating individuals, and to social
justice principles.

Contrary to the established research on the topic of professional identity
development for counseling doctoral students, the participants’ experiences told of a less
linear process, and rather more like a rollercoaster. Their professional identity
development was more like a rollercoaster because the participants had racialized
experiences that made them doubtful about their position in the doctoral program. Since
the participants faced moments of doubt and confusion, their professional identity
developmental process ebbed and flowed depending on how they navigated the racialized
situations. Due the role of ethnicity in the process, the participants countered these
moments of doubt and were able to find confidence to persevere.

Due to the rollercoaster experience as it was influenced by racialized situations
and ethnicity, the participants shared a collective counterstory that expanded our current
understanding of the professional identity development process. Their counterstories of
professional identity development tell the experience of resistance and disruption to the
norm because, even though the power of the predominantly White American profession
made them feel doubtful, they resisted. Their experiences, albeit ridden with moments of
marginalization and defeat, tell of a much bigger picture, a picture full of pride,

resistance, community, altruism, and perseverance.
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APPENDIX A
Semi-Structured Interview Questions

Interview Protocol

Step one: Introduce self and thank participant for their time.

Step two: Tell participant that the interview will be recorded, and begin the recordings.
Step three: Review informed consent and explain the purpose of the study.

Step four: Clarify any questions that the participant may have.

Step five: Provide a brief cultural description of myself.

Step six: Begin the interview process.

Part I: Professional Identity Development

1. Are you a doctoral student in counseling or related field?

2. Describe what being a doctoral-level counseling professional means to you.
a. What brought you to pursue a doctoral degree in the field of counseling?
b. Are you involved in professional organizations? If so, in what way?

- In what ways have your experiences with counseling
professional organizations impacted your professional identity
development?

c. What has been your level of involvement in these organizations and the
profession?
1. Have you presented at conferences?
2. Held leadership positions?

3. Published research articles?
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d. How have you navigated the interplay between your personal and
professional identities as you are becoming a doctoral-level professional in
counseling?

- What and/or who provides support throughout this process?
- What additional services are needed throughout this process?

Part 1I: Intersection of Identities

1. Describe some cultural values, beliefs, or worldviews that you feel represent
your ethnicity?
2. Describe the role of ethnicity in your professional work as a doctoral student.
i. What role have your personal and cultural values played in this
development?

ii. How strong is this ethnic identity in your life, is it something
that informs your decisions and experiences as a doctoral
student or not?

iii. What does your ethnic identity mean to you?

iv. How do you perceive this relative to being doctoral students, in
doctoral programs, and developing professional identities?

3. How would you describe the interplay of your ethnicity with your professional
identity as a doctoral student?

Part 11l: Member checks and Exploration of Power and Privilege:

1. After reviewing the member check document, what is your feedback?

a. How well did I capture the meaning of your experiences?
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b. Where did | not capture your meaning?

2. I’'m wondering if we could focus on some Latino Critical Race elements such
as racism or oppression, ethnocentrism, discrimination, so when you look at
those systemic aspects at your professional development within a
predominately white American profession what role did belonging to a
marginalized ethnic group play in that process do you think?

3. My final question is about my role as a researcher since | am becoming a
Latina critical race scholar | want to have the opportunity to hear from you
like my role as a researcher in the process, was | respectful, was | egalitarian,

did I empower you, and what role did my white racial identity play if any?
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APPENDIX B
1. How old are you?
2. What is your gender?

3. Do you identify as Latina/o (someone with origins in the countries of Latin America,
including Cuba, Puerto Rico, Mexico, South or Central America, or the Iberian
Peninsula, regardless of race)?

o If yes, what ethnic group do you identify with (Puerto Rican, Mexican, etc.)?
o What racial group do you identity with (White or Black)?

4. Where were you born?
o Ifnotin U.S., when did you come to this country?
o How long have you been in the U.S.?
o Ifin U.S., where your parents born in the U.S.?
o Are you a United States citizen?

5. What languages do you speak?
o Which one do you consider to be your primary language?

6. How would you describe your socioeconomic background?
o Are you currently employed? If so, what is your employment

7. Are you married?
o If so, do you have children? How many?
o What is the ethnic and/or racial background of your spouse?

8. Are you a doctoral student in counseling?
o Are you a first generation student?

9. How many semesters have you completed?
o What stage of your dissertation are you in?
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APPENDIX C
Invitation Letter

| am writing to let you know about an opportunity to participate in a research
study about the experiences of Latino doctoral students in counseling programs regarding
professional identity development. This study is being conducted by Anna Flores Locke
from the Counseling Doctoral Program at Montclair State University. This study will
involve confidential in-person or online discussions about your experiences as Latino
doctoral student in your counseling program. It will take about 45-60 minutes of your
time for each interview. There will be between 1-3 interviews conducted at separate
times.

If you are Latino, a doctoral student in counseling, counselor education, or related
field, and attend a predominantly White American academic institution you may be
eligible to participate.

If you have any questions, please contact Anna Flores Locke at 773-203-0057 or

lockea2@montclair.edu. Thank you for considering participation in this study. This

study has been approved by the Montclair State University Institutional Review Board
(FY16-17-292).

Sincerely,

Anna Flores Locke, Doctoral Candidate

lockea2@montclair.edu

Counseling Doctoral Program

Montclair State University


mailto:lockea2@montclair.edu
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APPENDIX D
CONSENT FORM FOR ADULTS

Please read below with care. You can ask questions at any time, now or later. You can
talk to other people before you sign this form.

Study’s Title: Latino Doctoral Students in Counseling: Identifying within a
Predominantly White Profession.

Why is this study being done? This study is being done to explore the experiences of
Latina/o doctoral students in counseling navigating personal and professional identities
within a predominately-White profession. The findings will be published in a
dissertation and in future publications to share knowledge with others about this topic.

What will happen while you are in the study? You will be contacted by the researcher
via email or phone to discuss the study in detail and to schedule a time for the first
interview. During this first interview you will be invited to share your experiences about
developing your professional identity as a doctoral level counseling student. After this
interview, a second interview may take place if | need to ask you further questions to
clarify your story. You will be contacted via email or phone to schedule this second and
last interview. These interviews will be digitally audiotaped. These audiotaped sessions
will be transcribed and kept in a password protected computer.

Time: This study will take about 45- 60 minutes for the first interview and 30-45 minutes
for the second and/or third interview. The time between the interviews will vary but will
take place at least 4 weeks or at most 8 weeks apart from one another.

Risks: You may experience psychological feelings related to sharing your stories about
your professional identity development as a doctoral level counseling student and how
this experience is influenced by your various personal identities. Should you need to
discuss these feelings further, this researcher can refer you to a counselor in your area.
Since your story will be held in confidentiality and in secured locations, the risks on your
employability or reputation will be minimized, as much as possible.

In order to maintain your privacy, please do not use real names of yourselfs, colleagues,
organizations, contexts of employment or people you work with during interviews.

Data will be collected using the Internet; we anticipate that your participation in this
survey presents no greater risk than everyday use of the Internet. Please note that email
communication is neither private nor secure. Though we are taking precautions to protect
your privacy, you should be aware that information sent through email could be read by a
third party.
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Although we will keep your identity confidential as it relates to this research project, if
we learn of any suspected child abuse we are required by NJ state law to report that to the
proper authorities immediately.

Benefits: You may benefit from this study by learning more about how your professional
identity has been influenced by your various personal identities.

Others may benefit from this study by/because they will expand their understanding of
the experiences of Latina/o students developing a professional identity within the field of
counseling.

Who will know that you are in this study? You will not be linked to any presentations.
We will keep who you are confidential by linking each transcription and digital recording
to you by a confidential identification number that will be held in one secured place in
this researcher’s locked office. Also, pseudonyms will be used in the final report and for
presentations to protect your identity.

Do you have to be in the study?

You do not have to be in this study. You are a volunteer! It is okay if you want to stop at
any time and not be in the study. You do not have to answer any questions you do not
want to answer. Nothing will happen to you.

Do you have any guestions about this study? Phone or email Anna Flores Locke, 1
Normal Ave, Montclair, NJ, 773-203-0057, lockea2@mail.montclair.edu or Dr. Dana H.
Levitt, 1 Normal Ave, Montclair, NJ, 973-655-2097, levittd@mail.montclair.edu

Do you have any guestions about your rights as a research participant? Phone or
email the IRB Chair, Dr. Katrina Bulkley, at 973-655-5189 or
reviewboard@mail.montclair.edu.

Future Studies

It is okay to use my data in other studies:

Please initial: Yes No
Study Summary

I would like to get a summary of this study:

Please initial: Yes No

As part of this study, it is okay to audiotape me:
Please initial: Yes No

One copy of this consent form is for you to keep.

Statement of Consent

| have read this form and decided that | will participate in the project described above. Its
general purposes, the particulars of involvement, and possible risks and inconveniences
have been explained to my satisfaction. | understand that | can withdraw at any time. My


mailto:lockea2@mail.montclair.edu
mailto:reviewboard@mail.montclair.edu
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signature also indicates that | am 18 years of age or older and have received a copy of this
consent form.

Print your name here Sign your name here Date

Anna Flores Locke, MA, LPC
Name of Principal Investigator Signature Date

Dr. Dana H. Levitt
Name of Faculty Sponsor Signature Date
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